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CHAPTER I 
INTRODUCTION 
I. PURPOSE 
The purpose of this study, An Annotated Bibliography: 
Descriptive Linguistics for the Study of English Grammar, is 
to provide a selected list of books in the field of descrip-
tive linguistics to familiarize readers with (1) that body 
of scientific knowledge commonly referred to as "structural 
linguistics" or "structural grammar"; (2) the methods and 
-findings of this science; and (3) the transition in teach-
-ing that is currently taking place as a result of modern 
linguistic investigation. The writer hopes that this bib-
liography will prove helpful to those engaged in the 
application of linguistic principles. 
II. JUSTIFICATION 
Language -- a key to understanding cultures --
Language is in many ways the most important of all cultural 
systems. Anthropologists, psychologist~ educator~ and linguists 
alike recognize the tremendous contribution that the study 
of language can make to understanding our own culture as 
well as t h·a. t · of others. On this subject, Charles 
Fries wrote: 
2 
OUr language is an essential part of our experience; 
it gets all its meaning from our experience, and is in 
turn our tool to grasp and recognize experience. Every 
language is thus inextricably bound up with the whole1 life experience of the native users of that language. 
In particular, the structure of language is reveal-
ing of the ways that cultures vary. Today we know of more 
than 3000 languages spoken in the world. Investigation has 
revealed that there is no such thing as a universal grammar 
that the only things held in common by all languages are that 
they all seem to have vowels and consonants. 2 Harold 
Whitehall in an address at the spring conference of Iowa 
teachers of English put it this way: 
We have found there is no such thing as universal 
grammar. For instance, take our familiar concepts of 
grammatical categories • • • Eskimo has no gender • • • 
Some of the Bantu languages of central Africa have 
twenty-three genders, none of them in the slightest way 
connected with sex. There are languages in which 
1charles c. Fries, Teaching and Learninft Enslish as 
a Foreign Language (Ann Arbor: university ofichLgan Press, 
1945)' p. 57. 
2Even this is uncertain as there seems to be at least 
one language in Siberia which has only one vowel, and it is 
doubtful whether it's really a vowel. 
objects of the universe are classified as square or 
oblong in their gender system • • • Gender is simply 
one way of looking at the facts of the universe • • • 
We find another quite amazing thing. You all know 
the concept of case, though you may not know what the 
word means • • • Right now, of course, we know the 
Latin cases; we know all about the nominative, accusa-
tive, genitive, dative, and ablative. But what of 
Joe Stalin's language, Georgian, which has twenty-two 
cases? 
In other words, the linguistic universe is a mighty 
shifty thing. Languages do have vowels, they do have 
consonants, and they have almost nothing else in 
common. Every language is a unique structure and 
must be studied in its own unique terms. Even the 
genealogical investigation of language is not really1 profitable unless one realizes this particular fact. 
3 
Results of linguistic investigation into the 
structure of English -- Linguistic studies show that most 
language teachers are using concepts of language structure 
that are not completely scientific and derive ultimately 
from the tradition of ancient Greek and Latin grammarians. 
Despite the fact that a whole new view of language has 
evolved as a result of many decades of research, relatively 
few teachers are aware of a changing attitude towards 
language study. The linguists themselves have shown little 
interest in applying their methods and results to language 
1Harold Whitehall, "The Structural Approach to 
English," ICTE Yearbook, (Official Publication of the Iowa 
Council of Teachers of English. Iowa City: State 
University of Iowa, Fall, 1957), pp. 3-4. 
4 
pedagogy. This causes concern on the part c:£ certain teacha:-s: 
Linguistic science had done to the teachers of 
English pretty much what Harvey's discovery did to 
the doctors. The linguists have been very eager to 
tell us that what we have been doing in our English 
classes is superstitious and useless. But having 
made this point, they have gone away and left us 
wandering between two worlds: the old procedures 
destroyed and the new not yet born. In this dilemma 
many English teacherf have turned away from language 
teaching altogether. 
Since the foundation on which the tradition has 
rested for the last two hundred years has been rather 
thoroughly demolished, the present problems of English 
grammar are many. Professor Marchwardt summarizes the situ-
ation this way: 
Over the past forty years the linguistic scientists 
have shown very clearly that the terminology and 
apparatus of conventional formal grammar are sadly 
inadequate as analytical tools for dealing with the 
structure of the English language. The bases of 
definition, even of the parts of speech, are multiple 
and overlapping. Descriptions of the sentence and 
its parts are circular and contradictory. At the 
same time many elements vital to the structure of 
language, such as our two word verbs, our elaborate 
system of modal auxiliaries, and many of the most 
significant features of modern English word order are 
either ignored or inadequately treated in the conven-
tional system. This leads to the obvious question, 
'Under these circumstances, is there any point at all 
in studying English grammar as it is presented in the 
ordinary textbook?'2 
1Paul Roberts, Patterns of En~lish (New York: 
Harcourt, Brace, and Co., 1956), p •• 
2Albert H. Marchwardt, Tentative Statement on 
Grammar (Ann Arbor: University of Michigan Press, 1954), 
p. 11. 
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Present status of classroom teaching -- What are 
teachers in our schools doing to bridge the gap between 
"traditional" methods and "linguistic" methods with respect 
to grammar teaching? What changes are being made in the 
textbooks used in the English classroom? These questions 
are answered more thoroughly in the next chapter, but, 
briefly, this is what three- eminent scholars have to say 
regarding the present state of affairs: 
No one would seriously question the statement that 
in the teaching of English there is a considerable lag 
in practice behind the findings of research and the 
recommendations of expert teachers. The great majority 
of teachers tend to continue teaching what they have 
been taught, and by the same methods. At the same time 
there is a progressive minority struggling to establish 
new ways, accomplish new goals, arrive at better re-
sults.~ 
Others feel more strongly about matters in the field 
of English language teaching and cBl:-l: for immediate revisions 
based on an accurate understanding of the fundamentals of 
the language: 
A radical improvement is needed in the way English 
is taught in our schools -- a way which at present is 
wholly unrealistic and out of touch with the facts of 
language, and hence far more harmful than beneficial. 
The ordinary schoolroom approach to English makes 
(tacitly or explicitly) at least four assumptions, 
all of them without foundation in reality: 
York: 
1Robert C. Pooley, Teaching English Grammar (New 
Appleton-Century-Crofts, Inc., 1957), p. 33. 
1) That the child who comes to school at the age 
of six does not know his own language, and that 'his 
own language' is to be defined as equivalent to the 
standard language in all instances. 
2) That the standard language is something which 
can be set up as an absolute, and taught on the basis 
of authority (either some dictionary's or grammar-
book*s, or the teacher's own say-so). 
3) That anr variation from the standard language 
is 'bad English so that all variations are equally 
to be condemned. 
6 
4) That the standard language is to be taught in 
terms .of spelling (with speecn entering in only 
secondarily, if at all), and in the mold of traditional 
Latin grammar.l 
Concerning present textbooks, John Carroll has this 
to say: 
Textbooks of English grammar are frequently wrong 
in numerous details. For example, some texts attempt 
to classify all verbs as either active or passive, and 
the teacher is faced with the necessity of trying to 
explain how such a classification could mean anything 
in the case of copulative verbs. Linguists object to 
the use of unnecessary terminology which has been 
handed down from the ancient grammarians. They feel 
that English grammar should be taught on the basis of 
those linguistic principles properly needed to describe 
English. As yet, however, there is a paucity of text 
materials based strictly on the results of descriptive 
linguistics and designed for use in elementary and 
secondary schools. One feels that pupils would very 
much appreciate texts in which different varieties of 
usage are catalogued, and in which grammar is expounded 
in a self-consistent manner.2 
1Robert A. Hall, Jr., Leave Your Lan~afe Alone! (Ithaca, New York: Linguistica, 1950, pp. I - 86. 
2John B. Carroll, The Study of Lan~age (Cambridge: 
Harvard University Press, 1955), pp. 151-1 • 
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It is generally agreed among leaders in the field 
that there is a great need for further research and experi-
ment in the whole area of the teaching of gramma~. As a 
result of the explosion of knowledge in this field, teachers 
of English now find themselves in a challenging position. 
Lack of similar bibliographies . -- The original plan 
of the writer was to construct a workbook for use in the 
junior high school applying linguistic principles to the 
structure of English. Investigation revealed that not only 
was there no concise listing of books in the field of 
structural linguistics, but actually no listing at all. To 
discover the existence of such listings, the writer examined 
sources with the following results: 
1. Tom Peete Cross, Bibliographic Guide to English 
Studies. 1 This source book. is a general guide to bibliog-
graphy in the many areas of English study. There is no 
reference to a bibliography such as the one presented in 
this thesis. There is, however, a special section titled 
"philology" which lists a small number of significant books 
in this general area. There is no annotation. 
1
'Tom Peete Cross, Bibliogra8hic Guide to English 
Studies (tenth edition; chicago:hicago University Press, 
1951). 
2. Arthur G. Kennedy, A Concise Bibliography for 
Students of English Systematically Arranged. 1 The purpose 
of this bibliography iS ·to' ~'~danccL.in · t~ numerous phases 
8 
of research and teaching in English." Broad in purpose and 
annotated, Kennedy's book includes a section called 
"Philo~ogical Guides and Bibliographies" which lists only 
a handful of significant books in the general area of 
philology. This book makes no reference to a bibliography 
of the type presented in this thesis. 
3. Annual Bibliography of English Language and 
Literature2 published by the Modern Humanities Research 
Association. This bibliography includes sections dealing 
with linguistics. It appears in several volumes and is 
compiled and published annually. It is not restricted to 
descriptive linguistics, and is not annotated. Relatively 
few books in the area of general linguistics are listed. 
4. The Year's Work in English Studies3 published 
by Oxford University. This, too, is a general bibliography, 
1Arthur G. Kennedy, A Concise Bibliographt for 
Students of En lish S stematica11 Arran ea; (tb:rd edition; 
Stan or : Stan or n vers ty ress, 
2Henry Pettit and Angus Macdonald (ed.), Annual 
Biblio~raphy of English Lanfuage and Literature (Cambridge, 
Eng1an: Cambridge Univers ty Press, 1921-1947). 
~rederick S. Boas and Beatrice White (ed. ), The 
Year's Work in English Studies (Oxford: Oxford University 
Press, 1919 - date). 
appearing annually from 1919 to the present and containing 
sections listing philological publications. The sections 
dealing with linguistics are neither comprehensive, nor 
annotated. 
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5. Linguistic Bibliography 1939-471 (48-49) (50-51) 
annually to date published by the International Permanent 
Committee of Linguists with a grant from UNESCO. The 
several volumes of this biblio,graphy are not limited to the 
English language, or to descriptive linguistics. Many Indo-
European and other languages are included, and such branches 
of linguistics as phonetics, lexicography, linguistic 
geography, etc. are treated. Periodicals and congresses 
as well as bibliographies and books are compiled annually; 
however, the listing is not annotated and in the op~nion of 
this writer, is tooJen~ for efficient use. 
6. A Tentative Bibliography2 published by the 
International Permanent Committee of Linguists. A bibliog-
raphy of works "devoted to statistical method in linguistic 
1International Permanent Committee of Linguists, 
Linguistic BiblioGraAhy 1939-47 (48-49) (50-51) annually 
thereafter (Utrec t- nvers: Spectrum, 1949 - date). 
2sohumil Trnka, A Tentative Bibliography (publica-
tion of the Committee on Linguistic Statistics. Utrecht-
Brussels: Spectrum, 1950). 
matters, nearly all of which are of recent date." This 
compilation, more specialized in purpose, is intended for 
use as a tool in the hands of linguistic experts. 
10 
7. Annotated Bibliography for Teachers of English 
as a Foreign Language1 published by the U.S. Office of 
Education. This bibliography is not restricted to a treat-
ment of the English language; however, one section is 
devoted to listing important works in the field of descrip-
tive linguistics dealing with the grammatical structure of 
English. The list is annotated, and includes articles 
appearing in periodicals as well as important books. The 
publication period is limited to the years 1946-1953. 
8. Iowa Council of Teachers of English Yearbook, 
A Selected Bibliography 1950-19562 published by the Iowa 
Council of Teachers of English. This bibliography is 
restricted to books and articles in the field of structural 
linguistics. It contains a listing of twenty-three articles 
and books which appeared during the period 1950-1956, 
several more articles than books, and is not annotated. 
1Robert Lado, Annotated Bibliofraphy for Teachers of 
En~lish as a Foreign Language (U.S. d £ice of Education, 
Bu letin No. 3. Wishington: u.s. Government Printing 
Office, 1955). 
2Norman Stageberg, "Making Grannnar Live," ICTE Year-
book (Official Publication of the Iowa Council of Teachers 
or-English. Iowa City: State University of Iowa, Fall, 
1957), p. 11. 
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9. The English Language Arts1 prepared by the 
Commission on the English Curriculum of the National Council 
of TeaChers of English. In this first volume of the N.C.T.E. 
Curriculum series, an extensive bibliography is provided at 
the end of the book. A section of this bibliography is 
devoted to "Teaching Grammar and Usage"; however, it is not 
limited to books dealing with the linguistic approach to 
grammatical structure, and is not annotated. Publication 
dates are not included in the bibliography. 
10. The English Language Arts in the Secondary 
School2 prepared by the Commission on the English Curriculum 
of the National Council of Teachers of English. In this 
third volume of the N.C.T.E. Curriculum series, a section 
of bibliography listing thirteen books covers grammar and 
usage; nine of these books consider linguistic analysis and 
its relation to the teaching of grammar. The books date 
from 1938, and the listing is not annotated. 
1The Commission on the English Curriculum of the 
National Council of Teachers of English, The English 
Lanlfage Arts (N.C.T.E. Curriculum Series Volume I. New 
Yor: Appleton-Century-Crofts, Inc., 1952). 
2The Commission on the English Curriculum of the 
National Council of Teachers of English, The English 
Lanfuage Arts in the Secondary School (N.C.T.E. Curriculum 
Ser es~olume III. New Yor~ Appleton-Century-Crofts, 
Inc., 1956). 
12 
11. John B. Carroll, The Study of Language. 1 This 
survey of the field of linguistics i intended, at least 
in part, to serve as a study guide, "by providing the 
reader with references to some of the more significant 
books and articles pertaining to each part of the presen-
tation." A comprehensive bibliography covering linguistic 
science and its related fields appears at the end of the 
book. In a strict sense, there is no annotation, although 
significant works are referred to and discussed within the 
chapters of the book. 
12. Bibliographies included in recent textbooks. 
A number of texts dealing with structural linguistics have 
appeared during the years 1957 and 1958. Works by 
Archibald Hill, 2 Charles Hockett, 3 W. Nelson Francis, 4 
Paul Roberts, 5 Robert Pooley, 6 etc.,were examined and found 
1carroll, 2£· cit. 
2Archibald Hill, Introduction to Linguistic 
Structures (New York: Harcourt, Brace and Company, 1958). 
3charles Hockett, A Course in Modern Linguistics 
(New York: The Macmillan Company, 1958). 
4w. Nelson Francis, The Structure of American English 
(New York: The Ronald Press Company, 1958). 
5Paul Roberts, Understanding English (New York: 
Harper & Brothers, 1958). 
6Pooley, 2£• cit. 
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not to present a bibliography of the kind provided in this 
thesis. 
13. Bibliographies appearing in linguistic journals. 
Bibliographies appearing in Language, 1 Studies in 
Linguistics, 2 .PMLA, 3 Word, 4 and American Speech5 were ex-
amined. The writer found no annotated bibliography limited 
to books published in the twentieth century in the field of 
structural linguistics. 
Summary --
1. None of the bibliographies examined is 
restricted to that phase of descriptive 
linguistics which applies itself to the "~rammar" 
of English except the bibliography appear~ng in 
the Iowa Council of Teachers of Enylish Yearbook 
an this lists only a few outstand ng works in 
the field. 
1Language (supplements: Lan~uafe Dissertations and 
Language Monosraphs) published by t einguistic Society of 
America (Balt~ore, 1925 - date). 
2studies in Lin~uistics (supplement: Occasional 
Papers) published by t e Linguistic Society of America 
(New Haven, 1942-1947). 
3PMLA published by the Modern Language Association 
(New Yor~884- date). 
4word (supplement: Slavic Word) published by the 
LinguistiCICircle of New York (New York, 1945 - date). 
5American Speech published by the American Usage 
Association (New York, 1925- date). 
2. 
3. 
4. 
5. 
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The bibliographies that contain special sections 
dealing with this phase of linguistics are not 
of the scope of the bibliography presented here. 
Bibliographies that included books published in 
the field as early as 1900 were~ a more general 
nature and included such works w·i "th others in 
related areas of linguistics. 
None of the bibliographies examined attempts to 
compile a list of books such as the one presented 
in this thesis. 
No reference is made to a biblio~raphy of this 
nature in any of the books, bibl~ographies, or 
periodicals examined. 
Initiation of the thesis -- Although teachers know 
that the ground beneath their feet is shifting, there is a 
dearth of material for bridging the gap between "traditional 
grammar" and "structural grammar." This fact, combined with 
the results of the investigation described in the first part 
of the chapter revealing the lack of bibliographical sources 
in this area, led to the selection of the present thesis. 
III. SCOPE AND LIMITATIONS 
This bibliography is limited to: 
1. Books that are significant -- that have been 
recognized by experts in the field of language 
as having made a major contribution to sci-
entific discovery, theory, methodology, or 
pedagogical application in the field of 
structural linguistics 
2. Books that are primarily concerned with the 
morphology and syntax of the English language 
3. Books that have been published since 1900 
(with the exception of two books; one pub-
lished in 1867, and the other in 1875) 
4. Books that were either writtenmocttanslated 
into English 
15 
5. Books that are appro~riate reading for students 
and teachers of Engl~sh who have had no previ-
ous training in linguistic science 
This bibliography excludes: 
1. The large volume of published material in 
related branches of descriptive linguistics, 
for example, in the fields of phonetics, 
phonemics, and morphemics, except in those 
cases where their relationship to the morphology 
and syntax of English is made significant 
2. The large volume of published materials in 
periodicals, newspapers, university reports, 
reports of various linguistic institutes, and 
reports to UNESCO 
3. Unpublished materials -- memoranda and letters 
circulated informally among scientists and 
universities 
This bibliography is further limited by the fact that 
popularizations have been avoided in favor of more scholarly 
or recognized works. Due to the unfavorable reviews that 
popularizations usually receive in linguistic journals, the 
writer has excluded them from this bibliography. 
Basis of selection -- The selection of books for the 
following bibliography was a value-judgment on the part of 
the writer based on: 
follows: 
l. 
2. 
3. 
4. 
16 
Clarity and suitability of the presentation 
that the subject matter presented would be 
comprehensible to those who are not trained in 
linguistic science. 
Significance -- that the works included have 
either (l) already widely influenced the 
development of linguistic science, or (2) in 
the case of more recent works, been hailed by 
experts as important contributions to sci-
entific or pedagogical progress in this area. 
Recency -- that with the exception of two 
important works, the books included have been 
published since 1900, and the bulk of these 
since 1935. In scientific fields, the most 
recent materials are often the best since they 
take account of the scholarship of the last 
few years. 
Value to teachers and students -- that the 
books present a clear picture of the science 
of descriptive linguistics and how it can 
contribute to the teaching of English grammar. 
IV. DEFINITION OF TERMS 
The terms used throughout this work are defined as 
An¥otation. "A critical or explanatory note 
or notestt in this case, information about the con-
tent and value of each book listed. 
Bibliographt. "A list of works relating 
to a particular su j ect"2 in this case, descriptive 
linguistics as related to the study of English 
grammar. 
lwebster's New World Dictionary of the American 
Language (College Edition). 
2- . Carter V. Good (ed.), Dictionar~ of Education (New 
York: McGraw-Hill Book Company, Inc., 1 45), p. 45. 
17 
Descr~tive linguistics. That branch of 
. linguistics t t "studies the characteristics of 
lan~uage systems or dialects at given points in 
the1.r histories"! particularly descriptive 
linguistics as related to the effort to describe 
English structure by the application of methodology 
in morphology and syntax. 
Form-class. "A set of linguistic forms 
which fits 1.nto a given position in a paradigm";2 
for example, the class of morphemes which can be 
substituted for goo: in ~oodness, or for gold in 
Roodly; the class o wor s that can be set n the 
frame," ~ !:?.!! good. 
Grammar. "The study of the phonology, 
inflections, and syntax of a language";3 the 
emphasis here will be on the study of the forms 
of words and their arrangements in sentences. 
Innnediate Constituent. "A group of lin-
guistic elements which functions as a unit in 
some larger whole";4 for example, the phrase fOung 
officers and tersonnel could be divided into l.m-
mediate const~tuents in either of two ways, depend-
ing on whether young is to refer to both the 
officers and personnel or just the officers. 
Inflected Form. "A form consisting of a 
stem and an inflectional suffix."5 
1carroll, 
.2£· cit., p • 23. 
2Francis, 
.2£· cit., p • 192. 
3 Good, .2£· cit., p. 189. 
4carroll, 
.2£· cit., p. 37 • 
5Francis, 
.2£· cit., 593 • 
Inflectional Suffix. "A suffix which 
adapts a word to a grammatical function without 
changing its lexical meaning";l for example, the 
suffix -!z in he~ quickly. 
18 
Juncture. "Interruption of the normal 
transition between contiguous speech-sounds";2 
for example, pauses at points of grammatical 
cleavage as in the sentence, I cut back ~ prices, 
there would be a pause after oaCK; ana-a-ronger . 
pause after prices. ----
Lan!Eafe• "Any method of communication by 
means of syrilos, written or vocal."3 
Metalinguistics. That field of science 
that is restricted "to studies of cultural systems 
or behavior patterns which show special cor-
respondenc~s with language structure and language 
meanings. "4 
Morpheme. uAny form which cannot be 
divided into smaller parts (that is, smaller 
forms)";5 for example, man, E!!z, and person are 
words consisting of a single morpheme each; 
manly, played, and personal are complex words 
since each of them contains a bound morpheme ( -!1:, -~, -al) • 
1Ibid. 
-
2aarold Whitehall, Structural Essentials of English 
(New York: Harcourt, Brace and Company, 1954), p. 18. 
3cood, op. cit., P• 235. 
4carroll, op. cit., p. 29. 
5Bernard Block and George L. Trager, Outline of 
Lin~istic Analysis (Baltimore: Linguistic Society of 
Amer ca, 1942), p. 54. 
Morphemics. That branch of structural 
linguisticsWhose subject matter "is the organ-
ization of phonemes into meaningful groups called 
morphs. It is also concerned with the organiza-
tion of these morphs into family groups, called 
morphemes, and the combination of morphemes into 
words"; 1 for example, the form spindle can be 
divided into two morphs, spin-, and -dle. 
Morphology. *'The study of the manner 
in which words are constructed. More precisely, 
it is concerned with the identification of 
morphemes, their arrangement in words, and the 
changes in morphemes and their arrangements 
which take place in various grammatical con-
structions";2 for example, in the verb to be, 
the form is conditioned by the environment;-am 
normally occurring in the environment of I. --
Phone. "A unique minimal segment of the 
stream of speech";3 for example, the t in tone 
and the t in stone are different phones, ~ 
former being aspirated and the latter being 
unaspirated. 
Phoneme. "A group of phone-types (allo-
phones) Which are phonetically similar and . either 
in complementary distribution or free variation";4 
for example, the 2-phoneme in pin, pull, nap, 
~' and ~, or the k-phoneme in ~, ~, 
anapick. 
1 
Francis, op. cit., p. 30. 
2 
cit., 24. Carroll, op. p. 
3 
cit., 594. Francis, op. p. 
4 Ibid. 
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Phonemics. "The branch of linguistics 
whose subject matter is the organization of 
speech-sounds (phones) into phonemes";l for 
example, the t in tone and the t in stone are 
phonetically aifferent; nevertheless, in English, 
there are no situations where the phonetic differ-
ence makes any difference in the meaning of the 
words. Therefore, they are assigned to the same 
phoneme. 
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Phonetics. "The science of the vocal 
sounds used in language systems; as applied in 
linguistic analysis, it usually takes the form of 
a description of the sounds of a language (vowels, 
semi-vowels, consonants, pitches or tones, -stresses 
or junctures) in terms of certain more or less 
standardized classificatory schemes which ar.~eal 
to articulatory or to accoustic principles. • 
Phonologt. "The sound-system (phonetics and 
phonemics) of a anguage or dialect.tt3 
Structural linguistics. "The kind of 
linguistics which is prtmarily interested in dis-
covering and describing as concisely and accurately 
as possible the interrelationships and patterns 
which make up the intricate structures of language.'*4 
Structure. "The idea that vast and 
apparently confused entities consist of a limited 
number of basic units in an orderly system of 
arrangements.".) 
1Ibid. 
-
2carroll, o:e. cit., p. 24. 
~rancis, o:e. cit., p. 594. 
4Francis, o:e. cit., p. 26. 
5oonald J. Lloyd and Harry Warfel, American Enflish 
in Its Cultural Setting (New York: Alfred A. Knopf,956), 
p. 399. 
S~ax. The science that "studies the 
manner in ich sentences are constructed from 
words; it bears an intimate relation to mor-
phology, however, because the morphological con~ 
struction of a language are usually greatly con-
ditioned by syntactical arrangements, and be-
cause the building blocks of a sentence consist 
of words as members of form-classes."! 
Usage. "Common practices in the use of 
language or of a particular language."2 This 
inclusive term is used to designate the complete 
set of language habits of an individual or a 
group. 
1 Carroll, op. cit., p. 24. 
2cood, op. cit., p. 440. 
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CHAPTER II 
RESEARCH CHAPTER 
I. SHOULD GRAMMAR BE TAUGHT? 
Present confusion -- Grammar as it is now taught is 
in deservedly bad repute. The reasons are at least twofold: 
the aims of the teaching of grammar are obscure, and the 
teaching of grammatical principles is not paying the divi-
dends that many teachers expect. Consequently, some 
teachers believe that grammar, as such, should not be 
taught. In many cases, however, much that is called gram-
mar is not; for example, usage, "functional English," and 
mechanics are taught as grammar in certain English class-
rooms.1 It is believed by these teachers that pupils by 
reading and . imitating will pick up the essential tools 
they need to speak and write well. 
The charge that our teaching of grammar is falsely 
oriented on the pattern of Latin and Greek has added to the 
present confusion over grammar. Repudiation by linguistic 
York: 
1Robert C. Pooley, Teaching English Grammar (New 
Appleton-Century-Crofts, Inc., 1957), pp. 106-107. 
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scientists of traditional methods of the teaching of English 
grammar has caused some teachers to abandon hope of impart-
ing a sound understanding of the English language to their 
classes. 1 
The need for grammar -- What has been done to offset 
this growing attitude? During the past fifteen years, a 
progressively strong movement in this country has tried to 
give direction to those teachers who have lost their way 
in a maze of conflicting ideas and opinions. As early as 
1945, the Commission on Trends in Education recognized the 
difficulty that the schools and teachers were facing, and 
attempted to analyze and clarify some of the issues that 
were causing the confusion. In its report to the Modern 
Language Association, the Commission reached the following 
conclusions: 
The evidence of research clearly indicates that 
knowledge of grammar, even if scientific, does not 
have automatic functional value. There is no neces-
sary correlation between understanding grammatical 
science and effectiveness of expression or correct-
ness of usage. The evidence is clear, in the second 
place, that the teaching of systematic grammar is not 
a satisfactory substitute for the teaching of English 
usage or of effective expression • • • 
Grammatical science has too often been expected to 
do what no scientific knowledge is capable of doing. 
It will not take the place of continued practice in 
1Paul Roberts, Patterns of English (New York: 
Harcourt, Brace and Company, 1956), p. 3. 
speaking, hearing, writing, and reading English. 
The educator should not conclude from this, however, 
that there is anything 'wrong' in knowing grammar 
or that grammatical science has no value in the 
teaching of English. Properly understood, it has 
great value and if the schools are to approach the 
full goals of language mastery in the future they 
will need t~ stress rather than neglect the study 
of grammar. 
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The Commission concludes that the general value of 
teaching grammar is that it enables the student to analyze 
the linguistic materials that he is learning. It emphasizes 
that this analysis is not a substitute for practice in the 
construction of sentences, but if the student relates 
grammar with such practice, he learns to analyze as well 
as to act. 
Five years previous to the above report, Charles 
Fries under the sponsorship of the National Council of the 
Teachers of English, ~sserted the need for teaching grammar 
in our schools, and outlined the following points of agree-
ment from which an effective program of English language 
teaching must start: 
A. We must agree upon the kind of English which 
it is the obligation of the schools to teach. 
B. We must agree to base our teaching upon an 
accurate, realistic description of the actual 
practices of informal Standard English and eliminate 
from our language programs all those matters of 
lThomas Pollock, William DeVane and Robert Spiller, 
The Enflish Languafe in American Education (Report of a 
Specia Committeeor the Modern Language Association of 
America. New York: Modern Language Association of 
America, 1945), pp. 7-9. 
dispute for which there is any considerable usage in 
informal Standard English. 
C. We must agree to stimulate among our pupils 
observation of actual usage and to go as far as pos-
sible in giving them practical equipment for this 
purpose.! 
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Fries later explains the direction that grammatical 
instruction must take in order that pupils be given this 
"practical equipment": 
He must become thoroughly familiar with the three 
types of devices which our particular language uses 
to indicate grammatical ideas. He must know the usual 
grammatical uses in English of word, forms or inflec-
tions, of function words, and of word order. It is 
in these respects that the various sets of language 
habits differ, and only in so far as the pupil can 
thus refer any given usage to the pattern has he the 
equipment necessary to make intelligent observations 
and decisions for himself. It is upon grammar in this 
form that is new in the schools that the hope of a 
workable program of English language teaching rests.2 
The role of linguistic science -- More recently the 
National Council of Teachers of English has tackled the 
problems of the teaching of English grammar. The Commission 
on the English Curriculum has contributed to making teachers 
aware of the rapid progress of linguistic science in the 
last few decades and of the results of linguistic 
1charles c. Fries, American English Grammar (New York: 
Appleton-Century-Crofts, Inc., 1940), pp. 289-291. 
2Ibid., pp. 291-292. 
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investigation which can be applied to the very core of the 
language-arts program. Up to this time, there had been an 
alarming lack of awareness of the significance that the 
science of linguistics holds for language teachers . 1 In 
the first volume of the NCTE Curriculum series, the 
Commission listed five concepts evolved by linguists that 
should be basic to any language program: 
1 . Language changes constantly. 
2. Change is normal. 
3. Spoken language is the language. 
4 . Correctness rests upon usage. 
5 . All usage is relative . 2 
The Commission deplores the fact that the tradition 
of the eighteenth century (which is still in evidence in 
many English classrooms) has carried forward to our day "an 
unscientific and not even rational scheme of English grammar." 
Dissatisfaction with Latin labels, the rigidity of the "rules" 
of grammar, and vagueness concerning the function of grammar, 
1John Carroll, The Studf of Lan~aye (Cambridge: 
Harvard University Press, 1955 , pp. 1 - 42 . 
2commission on the English Curriculum of the National 
Council of Teachers of English, The English Languafe Arts 
(N. C. T. E. Curriculum Series Volume I . New York: ppleton-
Century-Crofts, Inc . , 1952), pp. 275- 277. 
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led the Commission to assert: 
For generations the English language has been tau~ht 
to children and youth as a set of fixed facts and pr~n­
ciples, a logical structure of rules which govern the 
use of English in speech and writing. Deviations from 
this fixed set of rules have been considered to consti-
tute errors; the observation of these rules presumably 
resulted in the correct use of English. This static 
and authoritarian point of view has persisted despite 
certain objective and glaring evidences to the con-
trary and despite the published work of generations of 
competent linguists who have wit~out exception repudi-
ated the authoritarian position. 
The National Council of Teachers of English is not 
alone in seeking to make ·teachers aware of the changing con-
ditions in theoretical grammar which are already affecting 
attitudes of forward-looking teachers, and which are ex-
pected to generate even more drastic changes in the future. 
In April, 1957, the Third Yale Conference on the Teaching 
of English was devoted largely to discussing the present 
problems of English grammar. After stating "unequivocally" 
that the Committee believed that grammar should be taught 
in the secondary schools, the discussion shifted to the 
question of what morphology and what syntax should be 
taught. The Committee on Grammar in its report to the con-
ference answered as follows: 
We teach the morphology and syntax which the gram-
marian tells us best describes good usage in the 
1 rbid.,. p. 274. 
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language. In this connection some years ago gram-
marians and teachers became uneasy with traditional 
grammar. It was certainly not all wrong, but it did 
not adequately describe constructions which were 
perfectly acceptable usage, and continued to describe 
some which no longer were • • • Scholars like Jespersen, 
Sapir, Bloomfield, and Fries began to study the 
langua~e more carefully. They did not study it in 
isolat~on, however, but in relation to other fields 
of knowledge, such as cultural anthropology. In addi-
tion, they were aided by scientific methods • • • It 
is to them, as1the mapmakers, to whom we are now asked to turn. _ 
II. SOME CRITICISMS OF THE TEACHING OF TRADITIONAL GRAMMAR 
Conflicting views Some educators today view the 
present state of grammar as a "first stage" in the slow 
process of evolution. Current material in professional 
journals, however, sometimes presents a revolutionary 
rather than an evolutionary picture. Sharp exchanges be-
tween .. camps" are a coDJDon occurrence -- defenders of the 
tradition feel that graumar has been "killed off" and that 
we are now faced with a kind of vagueness or uncertainty 
that may beset the scientist in this or any other field. 
Traditionalists also charge that the linguists are dis-
carding proper usage as well as grammar and are devoting 
themselves to the "common" language of the people. A 
1Report of the Committee on Grammar, Reports and 
Speeches of the Third Yale Conference on the Teaching of 
English (New Haven: Yale university, 1957), p. 10. 
typical reproach appeared recently: 
Why is it that English grammar has unobtrusively 
disapveared from our school system? General answers 
like the spirit of the age,' 'the spirit of democ-
racy1• 'the democratic attempt to educate everyone,' 
and America's impatience with even the forms of 
good manners and culture' may all have their value • 
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But there is, I think, a specific and direct cause 
in the field of language itself. For a generation 
there has been an attack by progressive educators 
upon traditional grammar, and agitation for the use of 
'linguistics' in place of preceptive grammar ••• 
Historically linguistic scholars have worked as 
scientists and written as philosophers. For that 
reason their work has been experimental and certainly 
not pedagogical. They catalog what they find. They 
make no attempt to correct or change speech habits. 
They simply record and study them. The more often a 
solecism like 'them guys' or 'It ain't me' is found, 
the more 'right' it is to a scientist. 
Then, about 1940, educationists took over the 
findings of linguists, and confusion followed. 
Linguistics was now neither science nor pedagogy • • • 
Actually, the educationists have created a vacuum 
in the classroom: the old grammar is no lon~er en-
couraged, and no even remotely teachable varLety of 
linguistics has been available. Only in the last few 
years have textbooks been designed to make grade-
school courses out of linguistic research. The drive 
is now on to transform millions of American children 
(and thousands of teachers) into linguists. The most 
recent meeting of the National Council of Teachers of 
English was fully geared (in spite of some very con-
vincing opposition) for the task of replacing (not 
revising) grammar with structurfl linguistics, from 
first g~ade to graduate school. 
1Leonard A. Waters, S.J., "Progressivist Attack on 
Grammar," America, XCIX (April 12, 1958), 57-58. 
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F athe r. Waters' grievances are not unique; they are shared 
by many whoview the "new" grammar with dismay and even 
alarm. 1 
Linguists, for their part, have been equally sting-
ing in stating their position with respect to the teaching 
of traditional grannnar in criticisms such as the following: 
The rank and file even of English teachers are 
not equipped to deal with EngliSh as a language • • • 
Usually our English teachers know nothing of phonetics 
or of phonemics, and their knowledge of grammar is 
limited to the kind of sentence analysis to which they 
were subjected in the grades of primary school and 
the early years of high school. The views of language 
that frevail in the schools and among even the 'edu-
cated public still perpetuate the authoritarian 
attitude of the second half of the eighteenth century 
and serve to create a huge market for cheap diction-
aries and unscholarly handbooks of 'correctness.•l 
Specific points of disagreement between the tradi-
tionalist and the linguist -- The reader may well ask "Is 
the gap between traditional grammar and the new grammar 
actually great or are differences being exaggerated by 
partisan attitudes?" To answer this question, it seems 
1see: Will iam D. Baker, "The Natural Method of 
Language Teaching," The English Journal, XLVII (April, 1958), 
212-217; Jacques Barzun, 'Retort Circumstantial," American 
Scholar, XX (Sununer, 1951), 279-293; Ralph B. Long, "Words, 
MeanJ.ngs, Literacy, and Grammar," The English Journal, 
XLVII (April, 1958), 195-199. 
2charles c. Fries, Teaching and Learninft Enslish as 
a Foreign Language (Ann Arbor: University ofichigan Press, 
1945), p. v. 
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appropriate to look into some specific criticisms of tradi-
tional grammar by the linguists . 
Twenty-five years ago, Otto Jespersen led the attack 
against the traditionalists when he denounced their system 
for dividing words into parts of speech . Jespersen charged 
that the definitions of the parts of speech lacked exacti-
tude, that they were little better than "sham" definitions, 
and that the basis for arrangement of words into parts of 
speech was confused (that is, as to whether the basis for 
distinction was to be form , meaning, or function, or all of 
these combined). 1 
Jespersen questions such common definitions as 
"Nouns name. Pronouns identify without namirig t.rt "Adj ec-
tives are used with nouns, to describe, identify, or 
enumerate , " and "Conjunctions connect groups of words or 
single words." He asks what does the pronoun who identify 
in Who killed Cock Robin? and the pronoun ~ in Then 
none was for a party . Regarding adjectives , he questions 
whether they must be used with nouns, for example, The 
absent are always at fault, and He was angry . On the 
other hand is poet in Browning , the poet, an adjective? 
In the phrase, A man of honor, of connects a group of 
York: 
1otto Jespersen, The Philosopht of Grammar (New 
Henry Holt and Company, Inc . , 924), p. 58. 
words but is it a conjunction? Jespersen concludes that 
"Not a single one of these definitions is either ex-
haustive or cogent," and summarizes the situation in this 
way: 
Any branch of science that is not stationary, 
but progressive, must from time to time renew its 
terminology. New terms must be found not only for 
newly discovered things like radium, ion, but also 
for new ideas resulting from new ways-a£ consider-
ing old facts. Traditional terms often cramp the 
minds of investigators and may form a hindrance to 
fertile developments. It is true that a fixed 
terminology, in which the meaning of every single 
term is plain to every reader, is a great boon, 
but if the terminology is fixed only in so far as 
the same terms are used, while their meanings vary 
according to circumstances or the usage of indi-
vidual writers, it becomes necessary to settle 
what would be the best meaning to attach to these 
terms, or else to introduce new terms which are 
not liable to misunderstanding.! 
The traditional method of classifying linguistic 
phenomena is a matter which has grieved linguists up to 
the present time. Jespersen pointed out that the basis 
for distinction in traditional grammar was muddled and, 
for the most part, based on meaning which is the most 
subjective basis for classification. 
Linguists . recognize that there are three bases 
upon which classification and analysis may be built: 
form, function, and meaning; Cor example, the word cars 
1rbid., p. 59. 
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in the sentence The cars arrived yesterday. From the point 
of view of form . , £!!!is a noun because it has the plural 
ending "s" preceded by the noun-determiner ~' and tied to 
the verb arrived which it precedes. From the point of view 
of function, £!!! is the subject of the verb arrived and of 
the sentence. From the point of view of meaning, £!!! 
points out or names more · than one automobile about which 
an assertion is being made. 
Classification by form is the, most amenable to ob-
jective description and anlysis of a rigorously scientific 
nature. Classification by function is dependent on know-
ing the meaning and, therefore, less reliable than classifi-
cation by form. Meaning is the least accurate of all bases 
for grammatical analysis and classification and is usually 
omitted entirely from scientific description. 1 Linguists 
feel that traditional grammarians have gone astray in 
using meaning (rather than form) as criterion for classifi-
cation. 
One trouble with the traditional grammar is that 
it relies heavily on the most subjective element in 
language, meaning. Another is that it shifts the 
ground of its classification and produces the 
elementary logical error of cross-division. A 
lw. Nelson Francis, "Revolution in Grammar," 
Quarterly Journal of Speech, XL (October, 1954), 299-312. 
zoologist who divided animals into invertebrates, 
mammals, and beasts of burden would not get very 
far before running into trouble. Yet the tradi-
tional grammar is guilty of the same error when 
it defines three parts of speech on the basis of 
meaning (noun, verb, and interjection), four more 
on the basis of function (adjective, adverb, 
pronoun, conjunction) , and one partly on function 
and partly on form (preposition) . No wonder 
students are bewildered in theil attempts to 
master the traditional grammar. 
Terminological difficulties are aggravated by the 
facts that many terms go back to pre- scientific ages, and 
that language changes in the course of time. English was 
originally a highly inflected language, like Latin and 
Greek. Between the time of King Alfred and the end of 
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the mediaeval period most of these inflections disappeared. 
The natural change of language not only affected the 
accuracy of its terminology, but also resulted in the 
fact that we now depend less on inflection and more on 
the order of words, phrases, and clauses in studying the 
syntax of English. Linguists have, therefore, criticized 
textbooks of traditional grammar that are c 1 u t t e re d 
up with such bits and pieces of inflection as still 
survive in English and inordinately emphasize the irregular 
forms of words. They contend that the time the pupil 
spends in learning English inflections and irregular forms 
1
rbid. ' p . 304. 
could be more profitably used in learning the patterns of 
arrangement of words and phrases in sentences. 1 
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One of the most frequent and complicated sources of 
disagreement between the traditional grammarian and the 
linguist is the matter of meaning (on this point, there 
are differences of opinion even among the linguists). 
American linguists are often condemned for casting out all 
use of every type of meaning in their linguistic work; 
particularly, the school of linguists that adheres to the 
teachings of Leonard Bloomfield is frequently attacked on 
this basis. Charges of mechanism and antimentalism 
against Bloomfield are refuted by Charles Fries (a follower 
of Bloomfield) in the following excerpt: 
He [Bloomfield} and many of this followers have 
pointed to certain uses of meanin$ in linguistic 
analysis as constituting unscient1fic procedures, 
but he and many of his followers have constantly 
insisted that meaning cannot be ignored • • • • 
With Bloomfield, no serious study of human language 
can or does ignore 'meaning.' ••• on all levels 
of linguistic analysis certain features and types 
of meaning furnish a necessary portion of the 
apparatus used. I do not mean to defend the common 
uses of meaning as the basis of analysis and 
classification, or as determining the content of 
linguistic definition and descriptive statement, 
though such uses have characterized much of the 
1 G. H. Vallins, The Pattern of English (London: 
Andre Deutsch Ltd., 1956), p. 177. 
study of language since the time of the Greeks. The 
issue is not an opposition between no use of meaning 
whatever, and any and all uses of meaning.l 
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Fries later explains that the more investigators ex-
amine records of actual speech the more impossible it 
appears to describe the characteristics of linguistic forms 
in terms of meaning content. He contends that although 
structures do signal meanings and these meanings must be 
described, they cannot serve successfully to identify and 
distinguish the structures. For the sake of clarity and 
understanding, he urges fellow linguists to state as 
completely as possible " the precise uses of each type of 
meaning that our procedures require and assume." 2 
In a recent address at the Third Yale Conference on 
the Teaching of English, Henry Lee Smith, Jr., an eminent 
linguist, discussed the role of "meaning" in language 
analysis. It is Professor Smith's contention that the 
traditional grammarian because he bas not had a systematic 
inventory of the way that phonological signals operate 
has gone to meaning to get at form instead of getting at 
form and ~ going to meaning. This ignorance on the 
1cbarles c. Frtes, "Meaning and Linguistic Analysis, " 
Readings in AP!lied English Linguistics, edited by Harold 
B. Allen (New ork: Appleton-Century-Crofts, Inc., 1958), 
p. 104. 
2 ~., p. 106. 
part of the traditional grammarian has resulted in the 
following main problems: 
1) A lack of awareness of the sounds of the 
language and how they are represented in the writ-
ing system 
2) A confusion between colloquial and literary 
English 
3) An attempt to get at form through meaning, 
rather ~an through phonologically based grammatical 
signals. 
Professor Smith in frequent lectures to teachers 
throughout the country emphasizes the points that syntax 
is dependent on phonology, and that insofar as our 
phonology is incompletely understood so will our under-
standing of the composition of words, phrases and 
sentences be incomplete. He denounces traditional 
grammar as being based "on the literary language as it 
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is written" and, therefore, as putting the spoken language 
in a secondary position with the result that phonological 
features are overlooked. 
Summary -- As the teacher of traditional grammar 
reads the above criticisms, he will become increasingly 
aware that the linguists have found much to disagree with 
1Henry Lee Smith, Jr., "The Importance of Phonology 
in Grammar," ReSorts and Speeches of the Third Yale 
Conference on t e Teaching of English, op. cit., p. 1. 
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in his approach to language teaching. Not only have they 
attacked the traditional terminology and methodology of 
grammar, but also its very content. If his own experience 
in the classroom substantiates linguistic evidence, he 
will probably find himself asking, ·~at have the linguists 
to offer us in place of traditional grammar?" -- "Where 
are we to find our new materials?" -- and finally, "Are 
the linguists themselves in agreement as to what direc-
tions we are to take?" 
Although there are certain detailed questions on 
which linguists have not yet reached unanimous agreement, 
it seems safe to assume that a majority of linguists would 
sanction a language program that included the following 
points: 
1. 
2. 
3. 
4. 
5. 
6. 
The recognition of the primacy of speech over 
written language 
A revision of out-moded terminology 
The recognition of the dynamic character of 
language and its tendency to change 
An understanding of the phonemic structure 
of language 
A descriptive rather than a prescriptive 
approach to language analysis 
An understanfing of the nature of meaning and 
its genesis. 
1carroll, op. cit., p. 144; Francis, o~. cit., 
pp. 299-312; Roberts, op. cit., pp. 4-7; andmltfi, 22· 
cit., pp. 1-3. 
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III. APPLICATION OF LINGUISTIC PRINCIPLES 
Methodology in structural linguistics - - Now that 
a number of the criticisms aimed at traditional grammar 
have been viewed in some detail, it seems relevant here to 
examine more closely what has been spoken of as the 
"descriptive" method of the linguist. 
It has been said that linguistics'began its ' sci-
entific career with the comparative study and reconstruc-
tion of the Indo-European languages . " 1 With the publica-
tion of Bloomfield's classic treatise, Language (1933), 
the methodology of the linguist in morphology and syntax 
may be said to have reached its mature phase. Bloomfield 
constructed a comprehensive and systematic theory of 
linguistic analysis based on the concept of the phoneme . 
Although this concept had been well explored in the 
early twentieth century, it was primarily Bloomfield who 
elaborated techniques of analyzing higher linguistic units. 
Today the linguistic scientist working in the area of 
grammar is indebted largely to Bloomfield for the methods 
he employs in describing accurately and systematically the 
1Edward Sapir, "The Status of Linguistics as a 
Science," Selected Writings of Edward Sapir, edited by 
David G. Mandelbaum (Berkeley and Los Angeles: University 
of California Press, 1949), p. 160. 
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forms and patterns of the language. The techniques of the 
linguist who labors in this field are vividly described by 
John Carroll in his recent survey of linguistic research 
in the United States: 
If there is a perfectly objective procedure in 
linguistic analysis, it must be thought of as a 
process of decipherment . It is as if the linguist 
were a cryptanalyst trying to crack' a code whose 
units he does not know. In such a process, the 
linguist who has identified, at least tentatively, 
the phonemes of a language would next seek ways of 
segmenting utterances into valid units of form. 
Each form would consist of an aggregation of 
phonemes •••• Fortunately, in all languages 
there are at least some constructive features which 
serve to guide the linguist in finding the bound-
aries between units . In English, for example, 
units are marked off by features of stress, pitch, 
and juncture, and by certain characteristics of 
sound sequences . By use of constructive features 
and other phenomena, the linguist is eventually 
able to identify what are called the morphemes of 
a language. The first step in morphological 
analysis is, in fact, the tentative identification 
of morphemes • • • • Having identified the morphemes 
of a language, the linguist proceeds to study the 
ways in which morphemes are put together in words, 
and the ways in which morphemes change in various 
grammatical constructions . This study is properly 
called morphology . ! 
The assignment of forms to form-classes on the basis 
of their differential positioning in utterances is another 
important aspect of morphology . Charles Fries in The 
1carroll, op . cit., p . 36 . 
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Structure of English1 has vividly demonstrated the useful-
ness of this technique with respect to words by setting 
up "frames" into which words are substituted. For example, 
in a "frame" such as, The ___ has !ill, words are sub-
stituted in the position denoted by the blank,tentatively 
setting up a form class consisting of ~' boy, doctor, 
dog, train, circus, and guest. This can be done for mor-
phemes, as well as for words, for example, substituting a 
class of morphemes for good in goodness, or good in goodly. 
On the basis of the sentence positions in which they occur, 
English words can be classified in four large groups and 
a dozen or so small ones. In addition to establishing 
form-classes, it is the function of morphology to study the 
changes that take place in morphemes, or the additional 
elements which may be affixed to them when they are used in 
different classes. 
When morphological analysis and classification are 
completed, the linguist then turns to syntactical problems, 
which he views as essentially problems of determining the 
regularities in the arrangements of form-classes. Very 
little attention is paid to meaning in identifying the 
syntactical features of language, and the linguist relies 
largely on the arrangements of various types of linguistic 
forms for his analysis. That is to say, the linguist in 
1charles Fries, The St~cture of English (New York: Harcourt, Brace and Company ,52. 
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studying the syntax of the language describes the devices 
used to indicate customary grammatical relationships with-
out referring to meaning until the syntactical features 
have been identified. Then their meanings are determined. 
The principal grammatical devices of English are illus-
trated by the sentence The big ~ followed the white dog. 
The first device is that of fixed word order, which estab-
lishes, by mere position, the subject, ~' the predicate, 
followed, and the object, dog, as well as the fact that 
the white modifies dog and the big modifies ~· This is 
the obligatory grammatical device of English, used to 
express the indispensable grammatical relations of the 
subject-predicate-complement and of noun modification. The 
second device is that involving the use of function words, 1 
exemplified in the above example by the. The third device 
of English is that of changing the word form (followed rather 
than follows in the above illustration) to express number, 
gender, tense, or. comparison. 'JldSd;Vi.ce ·i s ttcanparati.vely minor 
grammatical importance but of great social importance. 
Since both the device of word order and the device of using 
function words create grammatical groupings larger than the 
individual word, linguists view the essential syntax of 
1A function word is a word with little or no lexical 
meaning which is used in combining other words into syntactic 
structures. 
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English as dealing with word groups rather than with the word 
ilo ~ 
Source materials for teaching structural grammar 
The basic tools and procedures of the linguist are out-
lined above . Now it is the task of the teacher who wishes 
to use these materials to synthesize and organize them for 
teaching. At this time, there is a paucity of text materials 
based strictly on the results of descriptive linguistics 
and designed for use in elementary and secondary schools. 
Charles Fries, however, has provided teachers with a 
fundamental descriptive analysis "upon which such practical 
textbooks can be built . " 1 The Structure of English is 
concerned chiefly with syntactical rather than morphological 
problems . 2 In his analysis of English structure, Fries 
identified English form-classes primarily on distributional 
grounds, and then attempted to specify the "structural 
meanings" which are conveyed by these form-classes. Although 
The Structure of English has been criticized for its 
1charles C. Fries, The Structure of English (New York: 
Harcourt, Brace and Company, 1952), p. 3. 
2For the purposes of his study, Fries assumes that 
the morphemes have been identified (Fries, p. viii). 
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comparative disregard of speech signals, it is a brilliant 
analys~ of English word classes and their arrangements in 
patterns. The system that Fries has evolved is probably 
much too involved for use in the secondary school at least 
in its present unpopularized state. It could be made, how-
ever, a basis for the education of English teachers, or 
adapted by teachers for use in the classroom. The knowl-
edge of English word-groups, patterns of modification, and 
signals of subordination and coordination could provide a 
more simplified and yet true-to-fact analysis of sentences 
than is now popular in the schools. Fries has provided a 
"new" grammar which probably still has yet to be used by 
any large number of English teachers. 
Paul Roberts, professor of English at San Jose State 
Teachers College, has attempted to bridge the gap between 
Fries' analysis and the needs of the classroom English 
teacher. Specifically designed for high-school use, 
Patterns of English is the first serious effort "to work 
out a method of teaching language according to the princi-
1 s: 1 . . . . ul p es o~ ~ngu~st~c sc~ence. Following Fries' example, 
Roberts has identified the parts of speech in terms of 
1Roberts, op. cit., p. 1. 
pattern or function in sentences. Although traditional 
terms have been retained in many instances, the "parts of 
speech" are identified on the basis of structural signals 
in contrasting sentence patterns rather than on the basis 
of lexical meaning. For example, Fries• four formal 
45 
speech elements (form-classes) which he refers to as 
classes 1, 2, 3, and 4, are identified as noun, verb, 
adjective, and adverb in Patterns of English. Roberts, 
however, defines a noun as "a word like apple, beauty, or 
desk . That is, it is a word that patterns as apple, beauty, 
or desk do. It is a word that occurs in positions like 
those in which apple, beauty, and desk occur."1 A verb is 
a word "that patterns like sing, beautify, or arrive. That 
is, it is a word which occurs in positions like those in 
which sing, beautify, and arrive occur."2 
Although traditional terms are used throughout the 
book, they do not mean what they meant in the tradition. 
Roberts explains his reason for retaining familiar terms, 
whenever possible, in this way: 
The old terms, like noun and verb, are deeply 
embedded in our language, and it-seeiDs best to 
use them whenever we can. Furthermore, few 
1rbid., p. 13. 
2Ibid. 
students will come to this book without some previous 
instruction in traditional grammar. They will have 
some acquaintance with the common terms of grammar, 
and the sight of them here should make this new 
approach somewhat less formidable in appearance.l 
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In other respects, Roberts' analysis of structure 
corresponds very closely to Fries'. Form-classes, immedi-
ate constituents, 2 and structures of modification are em-
phasized. Roberts has pioneered the f irst clear and work-
able text on the secondary level and the teacher's edition 
contains a valuable section intended to guide those who are 
experimenting with this approach and who are not familiar 
with the general principles of linguistic science or their 
particular application to the English language. 
Harold Whitehall's Structural Essentials of English3 
is a condensed version of most of the points covered in 
Roberts' Patterns of English. The objectives of this text 
as put forth by Whitehall explain to some extent the dif-
ferences in Fries' and Roberts' works on the one hand, and 
Whitehall's treatment on the other: 
1rbid., (Teacher's Guide), p. 5. 
2Roberts uses the term upattern parts." 
3Harold Whitehall, Structural Essentials of English 
(New York: Harcourt, Brace and Company, 1954). 
This book has very simple purposes: to describe 
the general structural design of English and to 
focus against it those special difficulties com-
monly encountered when we are learning to write the 
language. Intended primarily for students and 
teachers of English Composition, it may serve other 
readers -- particularly those interested in literary 
exegesis as a succinct, elementary, linguistic 
introduction to English syntax. I should hasten to 
add, however, that the book was not written with my 
fellow linguists in mind, that certain distributional 
methods fruitful in technical linguistics are not 
used here, and that pedagogical simplicity rather 
than linguistic consistency det~rmined the inductive 
approach to the subject matter.l 
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Structural Essentials of English is primarily con-
cerned with the teaching of English composition -- the 
written language which Mr. Whitehall views as "a rather 
artificial dialect of our language." His analysis begins 
with isolating and classifying the word-groups2 which in 
spoken English are marked off either as independent 
utterances {spoken sentences) or grammatically significant 
segments of utterances, by various combinations of configur-
ational features (stress, tone, and juncture). The con-
figurational features determine the rhythm patterns of the 
1Ibid., p. v. 
~r. Whitehall explains that he used this term to 
avoid the traditional distinction between phrase and 
clause. 
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language which Mr. Whitehall considers the first essential 
of English: 
Both open juncture and internal grammatical juncture 
are closely associated with the placing of stresses . 
Thus stress and juncture work together in signaling the 
grammatical structure of statements . What happens 
when we use them to discriminate grammatical function 
is that we respond to various contrastive rhythmical 
patterns based upon various arrangements of the two 
factors . It is stress juncture rhythm which gives us 
our most direct clue to grammatical arrangement and 
permits us to subdivide statements into their consti-
tuent words and word-groups . Rhythm is the first 
essential of the structural essentials of English -- 1 the first and basic device of modern English grammar . 
The second principle, and what Mr . Whitehall refers 
to as the least understood principle of modern English 
grammatical structure, is the "fixed word order which sup-
ports the flesh of the English subject-predicate sentence . " 
It is described as follows: 
In the subject-predicate sentence, the subject, the 
verb, any inner complement, and any outer c2mplement 
normally occur in a fixed 1, 2, 3, 4 order; for ex-
ample, the reporter gave the lady a present. 
Mr. Whitehall contends that the declarative sentence 
is so overwhelmingly popular that it has almost "banished 
other sentence types from educational recogni t ion . " He 
continues: 
1Ibid., p. 28. 
2Ibid. , p. 40 . 
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The subject-predicate sentence is the sentence of 
written English. Its grammatical structure accounts 
for almost all the English grammar that is practically 
useful to a writer of the language. Understand this 
structure, this grammar, and you will have the 
grammafical dynamics of the language well within your 
grasp. 
The two remaining principles of English structure 
outlined by Mr. Whitehall may be stated quite briefly: 
1. The systematic use of emkty words2 provides 
the grammatical framewor within which the 
meaning of the full words operate.3 
2. The use of altered forms of words -- inflec-
tion -- serves a "r elatively less important 
grammatical function . 4 
Structural Essentials of English presents an orig-
inal and challenging analysis of English structure; an ex-
tremely concise treatment of the main points, it proves a 
valuable handbook for teachers. Although this text could 
not be used in the majority of high-school classes, an 
especially advanced high-school group would profit a great 
deal from its use. Also, a modified version could be ar-
ranged and presented on the pre-college level without 
great difficulty. 
1Ibid.' p. 37. 
~itehall descti bes an ~pty word (function word, 
frame word) as a word having on y grammatical meaning (for 
example, ~' !' ,!!, for, etc.) 
3 Ibid., p. 53. 
-4 ~., p. 90. 
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Somewhat different and more difficult approaches to 
the analysis of English structure have been worked out by 
Trager and Smith, 1 Lloyd and Warfel, 2 and recently by 
Charles Hockett3 of Cornell University. Trager and Smith 
in their work, An Outline of English Structure, use a much 
greater range of linguistic phenomena than have been taken 
account of previously. Lloyd and Warfel's American English 
in Its Cultural Setting and Charles Hockett's A Course in 
Modern Linguistics are advanced.textbooks designed especi-
ally to introduce linguistic theory to undergraduate and 
graduate classes. 
Reports of experimental teaching -- Despite the 
lack of textbook materials, a few teachers have worked suc-
cessfully with the "new' grammar. Enthusiastic reports 
from individual teachers experimenting with the linguistic 
approach appear from time to time in professional journals. 
Following in the footsteps of Fries, Roberts, Whitehall, 
Lloyd, and Warfel, they have introduced linguistic 
1George L. Trager and Henry Lee S~ith, Jr., An Out-
line of En~lish Structure (Norma, Oklahoma: Battenberg 
Press, 195 ). 
5nonald J. Lloyd and Harry Warfel, American En~lish 
in Its Cultural Setting (New York: Alfred A. Knop£,956). 
6charles F. Hockett , A Course in Modern Linguistics 
(New York: The Macmillan .Company, 1958). 
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materials into actual classroom situations in colleges, 
high schools, and even some elementary schools in various 
parts of the country. Evidence from these reports indi-
cates that the structural approach, by emphasizing basic 
sentence and intonational patterns, can be an aid in improv-
not only writing and punctuating skills, but reading, speak-
ing, and listening skills as well. 1 
Preparation of teachers-- Henry Lee Smith, Jr., in 
a recent lecture at Harvard University, stated that we now 
stand at the dawn of a new era where rapport between the 
linguist and the educator is vital. 2 The need for such 
understanding, however, is not reflected in the curricula of 
most universities or in most teacher-training programs. 
There are few universities that require a single course in 
1For detailed evidence of these reports see: 
George G. Gates, "Let's Teach Grannnar Too!" College 
English, XVII (February, 1956), 306-308. 
Byron Guyer, "Some Uses of Linguistics and Semantics 
in Freshman English," College English, XIX (April, 1957), 
309-312. 
John J. Senatore, "SVO: A Key to Clearer Language 
Teaching," English Journal, XLVI (October, 1957), 419-424. 
Jackie Mallis, "An Experiment with the New Grannnar," 
English Journal, XLVI (October, 1957), 425-427. 
Kellogg W. Hunt, "Improving Sentence Structure," 
English Journal, XLVII (April, 1958), 206-211 • 
. Julius s. Rosenson, "The Oral Approach to Sentence 
Sense," English Journal, XLVII (October, 1958), 425-430. 
2Henry Lee Smith, Jr., Linguistic Science and the 
Teaching of English (Inglis Lecture-1954. Cambridge, Harvard 
University Press, 1956), p. 60. 
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linguistics even of undergraduate English majors (the 
majority of whom eventually become public-school teachers). 
In many colleges and universities, courses in linguistics 
are unheard of. 1 
Where, then, is the English teacher who is aware 
of the significance of linguistic science to turn for his 
training as a language teacher? Many language programs --
most of which are designed for teaching foreign languages --
have developed since World War II. It is possible that recog-
nition of the need for such programs with respect to the 
English language will eventually become great enough to justify 
the establishment of linguistic programs specifically designed 
for teachers. In the meantime, teachers will have to educate 
themselves through attendance at whatever courses, confer-
ences, and seminars are available, and through individual 
study. With the appearance of a number of new textbooks, 
linguistic materials are now presented .in a form suitable 
for the novice. Highly selective and annotated bibliog-
raphies, such as the one offered here, should prove of some 
help in guiding teachers to pertinent materials in the field. 
1see Carroll,~· cit., pp. 220-223; R. c. Stmonini, 
Jr., "Linguistics in tlie English Curriculum," College 
English, XIX (January, 1958), 163-165. 
Linguistic periodicals, 1 professional journals, and the 
English Monographs2 sponsored by the National Council of 
Teachers of English will also prove helpful. 
IV. LINGUISTICS AND THE FUTURE OF ENGLISH GRAMMAR 
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Linguistics as a science . -- Although the science of 
linguistics is a relatively new study, its methodology has 
reached a highly advanced stage. This is not to say that 
linguists are in universal agreement on all issues. There 
are still some opposing points of view which need to be 
resolved; however, disagreements have been largely on mat-
terms of refinement (the classification of certain 
theoretical concepts and questions of terminology). The 
1According to John Carroll, there are in the United 
States only four periodica~of any importance which could 
be said to be addressed to general linguistics as such. He 
lists these as Language published by the Linguistic Society 
of America (Baltimore, 1925-date); International Journal of 
American Linsuistics founded by Frank Boas and edited by 
C. F. Voegel~n (Baltimore, 1917-1939; 1944-date; Word pub-
lished. by the Linguistic Circle of New York (New York, 1945-
date); Studies in Linguistics published by the Linguistic 
Society of America (New Haven, 1942-1947). 
2The National Council of Teachers of English has 
sponsored a series of En~ish Monogralhs in book form; 
these have included Marc ardt and Wa cott's Facts about 
Current En~lish Usage (1938), Fries' American English 
Grammar (1 40), and Pooley's Teaching English Usage (1946). 
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brief descriptions above of the systems evolved by Fries, 
Whitehall, and Smith indicate that there are contradmc-
tions in matters of detail and emphasis even on this level. 
Something also should be said of the contrasts be-
tween the American schools of linguistics, on the one hand, 
and European schools of thought on the other. John Carroll 
has summarized the principal trend in American linguistics 
this way: 
American linguistics in the traditions of Sapir, 
Bloomfield, and now Harris, is characterized by an 
outlook which emphasizes the rigorous application of 
basic concepts, both in descriptive and in historical 
work. Such conceptsinclude the phoneme, the morpheme, 
and other units of linguistic analysis which 
Bloomfield utilized to build a general theory of 
linguistic structure . Linguistic analysis is re-
garded as a logical calculus which involves the 
discovery of the basic units of a language and 
their formal arrangements, a procedure which can in 
principle be pursued without any referince to the 
external meanings of linguistic forms. 
European schools are characterized "by a number of 
diverse trends" which are impossible to describe in any 
neat phrase. In a number of European countries, notably 
Holland and Scandinavian countries, descriptive linguists 
is strongly emphasized; historical and comparative 
linguistics, particularly as applied to the Indo-European 
family, continue to receive much attention. European 
1carroll, op . cit . , p. 21. 
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schools have devoted themselves even more than have 
American linguists to theoretical questions. They are in-
creasingly active, and, if anything, their interests are 
broader than those of their colleagues in America . 1 
Since World War II, institutes for second-language 
teaching have provided leadership in linguistic analysis 
in the United States . The School of Languages and 
Linguistics of the Foreign-Service Institute in Washington, 
D.C ., is engaged in teaching various languages to foreign-
service officers . Students are taught the principles of 
linguistic analysis, elementary techniques of linguistic 
field work, and an advanced treatment of the linguistic 
analysis of English. The School of Languages and Linguistics 
has become one of the major centers of linguistic research 
in the United States. At Georgetown University in 
Washington, D.C., the Institute of Languages and Linguistics 
has a simi lar program underway. Several courses in 
descriptive linguistics are offered, and a number of 
seminars have been held for faculty members who have not 
had the benef it of training in descriptive linguistics and 
its application to language pedagogy. At Cornell University 
in Ithaca, New York, a language program has been launched 
1Ibid., p. 22 . 
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in an attempt to ''realize the implications of the Wartime 
Intensive Language program for language instruction in the 
peacetime setting of a liberal-arts college . " The English 
Language Institute at the University of Michigan in Ann 
Arbor under the direction of Charles Fries and Robert 
Lado, has developed a number of interesting ideas regard-
ing the teaching of English structure. This institute has 
been concerned chiefly with the teaching of English as a 
second language ; consequently , emphasis has been put on 
the linguistic analysis of English as well as on the learn-
er ' s native tongue. 1 
Despite the amount of scholarly research that is 
currently going on at these institutes, there is a need 
of programs to encourage the development of manpower in 
the field of linguistics . The actual number of linguistic 
scientists in this country is extremely small . 2 More 
important still is the need of programs to produce a corps 
of trained personnel equipped to deal with linguistics in 
its broader applications . At present, relatively few 
1Ibid. , pp . 180 - 183 . 
2Probably not over seventy-five students at most are 
undergoing training for the Ph . D. in general linguistics, 
and there are perhaps three hundred linguistic scientists 
in America today . (Carroll, op . cit . , p . 229) . 
universities1 have departments of general linguistics, or 
sufficient resources to produce scholars with this kind 
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of integrated background. The significance of linguistics 
for related studies, therefore, remains to be fully 
realized. 
Some prophecies -- The English teacher who ponders 
the future of the teaching of English grammar is likely to 
be reminded of the following lines from Robert Fr ost: 
We dance around in a ring and suppose, 
But the secret sits in the middle and knows 
It seems likely that the "secret" will be revealed 
less by conjecture than through classroom experience. 
Nevertheless, there has been conjecture on the part of 
certain individuals and professional groups with respect 
to the future of English grammar and the responsibilities 
of the English teacher during the period of transition. 
The Committee on Grammar at the Third Yale Conference 
1John Carroll lists the following exceptions where 
a full-fledged linguistic program exists and where one or 
two lin~uistic scientists are to be found: Columbia 
UniversLty, Cornell University, Department of State (School 
of Language Training), Harvard University, Indiana 
University, Princeton University, University of California, 
University of Chicago, University of Michigan, University 
of Pennsylvania, University of Wisconsin, and Yale 
University. (Carroll, op. cit., p. 221). 
concluded its report with the following comments on the 
role of the English teacher at the present time: 
We have a twofold obligation: first, to recog-
nize that language changes, and since modern sci-
entific methods permit more accurate descriptions 
of even those elements which do not change, we must 
not be satisfied with a static approach to grammar; 
second, to recognize that we should examine the 
material offered us by the linguists. They are the 
experts, experts in a sense we can never be. At the 
very least we have the obligation of listening to 
them so that we may decide, on rational ~rounds, 
if and how their discoveries may be appl~ed to 
teaching English in schools. This Committee be-
lievls that we shall find linguistic science use-
ful. 
The National Council of Teachers of English has 
"gone on record" with the following prediction of the 
future of English grammar: 
In summary, traditional English grammar, which 
at the present time is the grammar of English that 
has been adopted for use in secondary schools, 
has been~tly criticized as not a scientific 
analysis of the English language, not adequately 
descriptive of the English language, too prescrip-
tive and authoritarian in attitude, and tending_ 
to interfere with careful study of the actual 
structure of English. Such critical analysis has 
led both to the attempt to improve the traditional 
program of grammar and to the formation by students 
of linguistics of a ~ew scientifically based 
structural grammar. At the present time, there 
is no one analysis of the grammar of English which 
1Report of the Committee on Grammer (Third Yale 
Conference), op. cit., p. 15 . 
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is universally accepted. In the years immediately 
ahead there will be seen (1) further attempts to 
improve the traditional description of grammar, 
(2) further critical analysis and refinement of the 
new structural grammar, and (3) experimentation with 
the adoption of the new structural grammar for the 
secondary schools. The effort is not to avoid 
grammar but to find1the most truly descriptive grammar of English. 
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Another prophecy certainly worth noting comes from 
Robert Pooley, a distinguished authority on the subject of 
the teaching of English grammar: 
How soon will the grammar of the schools reflect 
the new approaches to grammar • • • particularly the 
schemes of Fries, Whitehall , Roberts, and those who 
will follow! The evidence from society and education 
in general is that the complete accomplishment of 
such a change will be slow. Generations of teachers 
must be trained in the new understandings and tech-
niques; current school books will have to be abandoned 
or re-written, and tests and other evaluative devices 
will have to be altered or replaced. Such things 
take time. The lag of inertia will be great. Never-
theless, there is without question an awakening of 
interest in structural linguistics and its applica-
tions to the teaching of English. Here and there at 
the present time are a few forward-lookin~ teachers 
and experimental teachers using the mater~als now 
available. They will create disciples. It is 
interesting to recall that the first half of the 
twentieth century has witnessed a notable change of 
attitude and teaching techniquein the field of 
English usage. It seems probable that the second 
half of the century will witness the revolution in 
~ngl~sh gr~ar and its teaching which appears 
~nev~table. 
1The Commission on the English Curriculum of the 
National Council of Teachers of English , The English 
Lan ua e Arts in the Secondar School (N.C.T.E. Curriculum 
Seres Vo ume I . New Yor: pp eton-Century-Crofts, Inc ., 
1956), p. 385. 
York: 
2Robert c. Pooley, Teaching Enflish Grammar (New 
Appleton-Century-Crofts, Inc.,957), pp. 71-72. 
CHAPTER III 
THE ANNOTATED BIBLIOGRAPHY 
Allen, Harold B. (ed.). Readings in Aptlied En~lish 
Ling:istics. New York: Appleton- entury- rofts, Inc., 
195 . 428 pp. 
Average reading 
The purpose of this work is to give prospective 
teachers a clear understanding of linguistic princi-
ples, and some awareness of the implications of 
linguistics for teaching pronunciation, grammar, 
vocabulary, spelling, composition, and literature. 
The sixty-five articles -- all within the broad 
framework of modern linguistic science -- have been so 
selected and categorized that the book admirably ac-
complishes its purposes. 
Emphasis is on applied linguistics, and the articles 
are, for the most part, derivative rather than state-
ments of linguistic theory or reports of original 
research. Typical articles in the collection are 
those written by Charles Fries, Archibald Hill, Harold 
Whitehall, Donaly Lloyd, Leonard Bloomfield, and 
James McMillan . 
"In the rapid accumulation of published scholar-
ship in the field of linguistics, this book of 
readings is a milestone. Its appearance will 
cause rejoicing especially among prospertive 
English teachers and their professors." 
1Review in The English Journal, XLVII (November, 1958), 
531. 
Baugh, Albert C. A History of the English Language . 
Second edition . ~ew York: Appleton-Century-Crofts , 
Inc . , 1957. 
Average reading 
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More than just another history of the English 
language, this volume presents the historical develop-
ment of English in such a way as to preserve a 
proper balance between what may be called internal 
history -- sounds and inflections -- and external 
history - - the political, social, and intellectual 
f orces that have determined the course of that develop-
ment at different periods. The eleven chapters of 
the book maintain this point of view in tracing the 
development of English to the present . The last 
three chapters of the book which examine the beginnings 
of prescriptive grammar, the doctrine of correct usage, 
the influence of radio , newspapers and moving pictures 
on the language, and the beginnings of liberal tenden-
cies in grammatical matters will prove especially 
interesting to the teacher of English . 
This new edition of the original History published 
in 1935 has a great deal of new material . Chapter I, 
" English Present and Future," and Chapter X, "The 
Nineteenth Century and After," have been extensively 
revised: the bibliography too has been expanded and 
brought up to date . 
"All teachers of elementary courses in the 
field will welcome the appearance of a revised 
edition of A. C. Baugh ' s History of the Enflish 
Language. The new edition is , on the who e, 
the same book which has served us so well for 
more than twentt,1years, but many revisions have been made . ' 
1Review by Elliott V. K. Dobbie in American Speech , 
XXXIII (May, 1958), 117. 
Bloch, Bernard and George L. Trager. Outline of 
Linfffiistic Science. Baltimore: L~ngu~st~c Society 
of erica at the Waverly Press, 1942. 82 pp. 
Advanced reading 
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This booklet is a brief summary of the methodology 
employed by the linguist in phonetics, phonemics, 
morphology, and syntax. Chapter I is an introduction 
to language and linguistics; Chapter II is the most 
important part of the book and provides a detailed 
account of general phonetics; the remaining three 
chapters treat phonemics, morphology, and syntax. 
In chapters II and IV, the authors explore the fron-
tiers of phonetics and morphology and present original 
contributions in these areas. 
Although there has been a deliberate effort on the 
part of the authors to make this booklet clear enough 
to be of use to anyone, it is both difficult and 
technical. 
" Everyone who is not a· linguist ought to read 
these pages, and all linguists will want to 
• • • Chapter II contains the clearest account 
of general phonetics that I have ever seen."l 
Bloomfield, Leonard. Language. New York: Henry Holt and 
Company, 1933. 564 pp. 
Average reading 
Teachers of English who have not had previous train-
ing in linguistics will be able to read most of the 
chapters of Bloomfield's classic without special dif-
ficulty. It is a more systematic and modern treatment 
of the materials covered by Sapir in his Language 
(1921) and is regarded even today as far in advance 
of its time. Of the twenty-eight chapters presented 
by Bloomfield, several would be of special interest 
1Review by Edgar H. Sturtevant in Language, XIX 
(January-March, 1943), 43. 
to the English teacher but those with the headings 
"Speech Communities," "Syntax," ''Morphology," and 
"Applications and Outlook" are particularly recom-
mended. 
It seems to be generally agreed that Bloomfield's 
teaching has changed the course of linguistics in 
this country. That his approach and his method have 
come to be matters of orthodoxy to a school of lin-
guistis including most of the prominent names in 
American linguistics today, among them Zellig Harris 
and Charles Fries, is due in large part to the 
tremendous impact of his book Language. 
"Bloomfield's masterpiece is unquestionably 
his book Languafe, published in 1933: a work 
without an equa as an exposition and synthesis 
of linguistic science • • • • Not only did the 
book summarize and clarify the main results 
of our science up to the time of its publica-
tion, it also pointed the direction that 
linguistics was to take in the immediate 
future. "1 
Carroll, John B. (ed.). Language, Thou~t and Reality: 
Selected Writings of Bentamin Lee or£. New York: 
John Wiley and Sons, 195 • 278 pp. 
Average reading 
This is a collection of some of the most interest-
ing and useful writings of one of the great men of 
American linguistics. His letters, essays, articles, 
and papers -- some of which had previously remained 
unpublished because of his premature death -- are 
included here. 
The hypothesis of Wharf's writings is that the 
structure of a human being's language influences the 
1Bernard Bloch, "Obituary of Leonard Bloomfield," 
Language, XXV (April-June, 1949), 88. 
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manner in which he understands reality and behaves 
with respect to it. This extremely important and 
provocative theory of linguistic relativism has 
never been demonstrated, or flatly refuted. 
Since Whorf treats the broad, interpretive mat-
ters of language study, the English teacher will 
find many articles of absorbing interest; however, 
the following selections seem especially pertinent 
to the material presented in this thesis: "The 
Relation of Habitual Thought and Behavior to 
Language," "Science and Linguistics," "LanguaRe , 
and Logic," "Linguistics as an Exact Science, 
"Grannnatical Categories," and "Language: Plan 
and Conception of Arrangement." 
"Carroll has done an excellent job of editing, 
and has contributed a biographic note in 
which Whorf's unusually complex personality 
is clearly related to his originality and 
productivity as a scholar."l 
The Study of Language: 
Harvar Un~vers~ty 
Average reading 
The purposes of this survey are: to serve as a 
study guide by providing references to significant 
books and articles; and to suggest the mutual 
relations of various approaches to language study. 
Carroll's material is so organized that he ade-
quately covers related fields and yet the central 
importance of linguistics as a discipline is never 
lost sight of. 
This is a comprehensive survey of the field of 
linguistics -- the outcome of a report written 
originally for the Carnegie Corporation. The nine 
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1Review by Paul L. Garvin in American Anthropologist, 
LX (April, 1958), 416. 
chapters of the book cover the scope, methodology, 
historical and descriptive aspects of linguistics, 
and provide extensive notes and bibliography. The 
chapters headed uThe Science of Linguistics," 
"Language and Education," and "The Future of 
Language Studies" are particularly germane to the 
discussion here. 
"It is perhaps safe to say that no linguist 
could have done this particular job at this 
time; I feel that few other scholars could 
have maintained the high level of excellence 
and objectivity that Carroll displays in 
these pages. ttl 
Francis, W. Nelson. The Structure of American English. 
New York: The Ronald Press Company, 1958. 14 pp. 
Average reading 
This text was written to fill the author's own 
need "for a suitable text to be used in an intro-
ductory course in the structure of English." Its 
aim is to acquaint undergraduate and graduate 
students with the kind of language analysis 
developed by Bloomfield and his followers during 
the past three decades. It is specially addressed 
to those who plan to teach English. 
The first part of the book is devoted to 
phonetics, phonemics and morphemics; the next 
three chapters discuss parts of speech, syntactic 
structures and sentences; and the final chapters 
treat graphics, dialectology, and the value of 
structural linguistics for the teaching of English. 
An excellent glossary and bibliography appear in 
the Appendix. 
The chapter on dialectology, "The Dialects of 
American English," by Raven McDavid, Jr. has been 
hailed as the best short account of the subject. 
1Review by H. L. Smith, Jr. in Language, XXXI 
(January-March, 1955), 60. 
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"There are better books on structural linguistics than 
this • • • But none of them, I think, gauge so well 
what our English majors and beginning graduate students 
know about the language (virtually nothing) or what 
they need to know about structurfl linguistics to 
teach English effectively ••• " 
Fries, Charles C. American Enf!ish Grammari the Grammatical 
Structure of Present-Dar erican Enfl~sh with Especial 
Reference to Social Dif erences or C ass Dialects. 
New York: D. Appleton-Century Company, 1940. 314 pp. 
Average reading 
In his report to the National Council of Teachers of 
English, Fries deals systematically with the differ-
ences in usage of the written English of people of 
several degrees of education. The report is a descrip-
tive study of actual usage as recorded in correspondence, 
and a survey of the grammatical devices of English 
demonstrating the failure of rules to explain common 
usage. 
Written primarily "for the many English teachers in 
the schools," it attempts to provide a scientific 
foundation for a realistic program of English teaching, 
and this the book does most admirably. 
"This book is unique. It is the first gram-
matical survey of a •:civilized'12language to be made in a truly objective way." 
Fries, Charles c. TeachlnH and Learning Enslish as a 
Foreign Languafe. Arbor: Univers~ty of Michigan 
Press, 1945. 53 pp. 
Introductory reading 
1Review by Norman Eliason in American Speech, XXXIV 
(February, 1959) 39. 
2Review by Martin Joos in Language, XVII (April-June, 
1941), 274. 
As the title would indicate, this book was pre-
pared as part of the teaching materials for the 
second-language teaching program at the English 
Language Institute of the University of Michigan. 
The English teacher will gain a great deal of 
insight into the workings of the language from 
the discussion of phonology in Chapter Two, and 
from the description of arrangement and form that 
constitute the syntax of English in Chapter Three. 
"Fries' book is extremely valuable, both 
as an exposition of the 'new' approach and 
as a corrective for current misconceptions 
concerning it." 1 
Fries, Charles C. Teaching of English. Ann Arbor: 
The George Wahr PubliShing Company, 1949. 257 pp. 
Introductory reading 
This is a series of essays on 1) What is Good 
English, 2) Teaching the English Language, and 3) 
Teaching Literature . The first part of the book 
treats the following topics: the rules of 
grammar, standards of acceptable English, pronun-
ciation, vocabulary, and points of view in language. 
These chapters stress the importance of the "factsn 
of usage -- "the final arbiter" of correctness --
in any consideration of standards of acceptable 
English. 
The second part of the book devotes itself to a 
discussion of the problems of the teacher. Fries 
lists these as 1) developin~ habits in pupils, 2) 
developing attitudes in pup~ls, and 3) acquiring 
tools. This should prove useful to those struggling 
with the problems of establishing a workable program 
in grammar. 
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1Review by Robert A. Hall, Jr. in The Modern Language 
Journal, XXX (January, 1946), 56. 
"It is to be hoped that this readable volume 
with its clear exposition of the issues will 
contribute its share towards a reshar.ing of 
instruction in the English language. •1 
Average reading 
This work is based on the linguistic analysis 
of recorded conversations totaling more than 250,000 
words. An original work which represents a new ap-
proach to the teaching of English grammar, it 
systematically describes the form classes primarily 
on the basis of distribution and then specifies the 
"structural meanings" which they convey. 
The primary interest in this work is with syntac-
tical problems; for example, a workable definition 
of the sentence, the classification of English 
sentences, the structural patterns of sentences, and 
the layers of structure in sentences. 
Fries has created much of the demand for better 
textbooks, and, in this work, he has provided much 
of the material for them. 
"The Structure of English should be required 
reading for teachers of language and languages, 
English and foreign, in our schools, colleges, 
and universities ••• Moreover, since Trager 
and Smith pay most attention to the phonology, 
which Fries neglects, and since Fries rather 
carefully develops the syntax, which is only 
hinted at by Trager and Smith, An Outline of 
English Structure and The Structure of Enflish 
supplement one another. Together, they g ve 
the popularizer of modern linguistics a not 
unimpressive exhibit ••• "2 
1Review by Hans Kurath in Language, XXVII (October -
December, 1951), 427. 
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2 Review by James Sledd in Language, XXXI (April - June, 
1955), 344. 
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Gleason, Henry Allan, Jr. An Introduction to Descriptive 
Lin~istics. New York: Henry Holt and Company, 1955. 
389 pp. 
Advanced reading 
Here is a thoroughly up-to-date _presentation of 
phonetics, phonemics, morphology, and syntax in a 
text such as might be used in a college course in 
linguistics. The materials of the book developed 
out of an introductory course at the Hartford 
Seminary Foundation -- a course designed to prepare 
new missionaries for the language problems faced in 
the foreign field. It has been used at Michigan 
and Cornell Universities and proved itself in a 
variety of situations. 
The field of descriptive linguistics is inter-
preted broadly; among the twenty-four chapters of the 
book, the last few are devoted to communication theory, 
dialectology, writing systems, historical-comparative 
linguistics, and the languages of the world. Compared 
with works of similar scope by Harris and Sturtevant, 
this most recent work by Gleason is less technical 
than Harris's book, and somewhat wider in scope than 
Sturtevant's popular text of the last decade. 
nMost of the material in these chapters is well 
presented~ though some • • • • is too rich for 
beginners blood. The chapter on syntax is 
clear, concise, and terminologically excellent 
• • • he (Gleason) has probably given more 
clear, soundinformation in less space than 
anyone before him."l 
Gleason, Henry Allan, Jr. Workbook in Descrittive 
Lin~uistics. New York: Henry Holt and ompany, 
195 • 88 pp. 
Advanced reading 
The appearance of this workbook to accompany the 
text was the result of a long period of experimentation. 
1Review by F. B. Agard and W. G. Moulton in Language, 
XXXII (July- September, 1956), 472. 
Most of the seventy-seven problems presented in the 
workbook have been used in actual classroom situa-
tions; many others were tried and discarded. 
Exercises in morphology and phonology are care-
fully graded to be within the ability of beginning 
students, and, at the same time, to carry them far 
enough into the complexities of the language that 
they can gain some appreciation of descriptive 
techniques. Gleason has included exercises in many 
different languages (some non-Indo-European) to 
illustrate the differences in the way languages 
structure content, and in the many types of language 
structure. 
Anyone working with the text will find this work-
book essential. 
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"Gleason is the first to do anything at the 
elementary level, and he has succeeded ad-
mirably. Despite the high pedagogical merits 
of his textbook, it is this supplementary 
workbook alone that provides the student with 
the indispensable means for learning linguistics 
by doing linguistics!'l 
Gray, Louis H. Foundations of Language. New York: The 
Macmillan Company, 1939. 530 pp. 
Average reading 
The avowed purpose of this book is "to present, 
as far as our present state of knowledge permits, 
an encyclopaedic compendium of linguistics in a 
single volume." The emphasis is on historical 
linguistics, a full discussion of the languages of 
the world and their relationship to each other. 
Special attention is given to an introduction to 
Indo-European linguistics for which no up-to-date 
manual in English exists. 
1Ibid., pp. 473-474. 
Although there is relatively little emphasis on 
descriptive linguistics, this is a good book for 
general orientation with respect to the grammatical 
devices of the English language, and the place of 
English among the languages of the world. Gray has 
quoted words from some two hundred languages; and 
forms and grammatical categories are cited from 
tongues spoken in every part of the globe. 
"There are a number of specific points in 
which this book is weak. The section on 
phonetics is perhaps particularly so • • • 
Recognition of the value of linguistics as 
a science in itself and as throwing light 
upon the structure of human action, would 
have resulted in greater attention to struc-
ture.nl 
Hall, Robert A., Jr. Leave Your Lan~uage Alone! Ithaca, 
New York: Linguistica, 1950. 54 pp. 
Introductory reading 
71 
This is an address to the general public in favor 
of a scientific attitude towards language. The 
author's aim is to stress the conclusions of lin-
guistics and their implications for our society, and 
to present only as much detailed, scientific analysis 
"as was necessary to justify its statements and 
conclusions." 
Part One (Things We Worry About) attacks the 
myth of correctness and confusion of the written and 
spoken language; Part Two (How Language is Built) 
and Part Three (Language in the World Around Us) 
summarize the facts of linguistic structure, meaning, 
and change; Part Four (What Can We Do About Lan~uage) 
is a plea for the wider acceptance of the princ1ples 
of linguistic science. 
1Review by Zellig Harris in Language, XVI (July -
September, 1940), 228. 
Although the tone of the book is sometimes 
belligerent, Dr. Hall has given us a sound and 
clear account of the fundamentals of linguistic 
science in America. 
"It is perhaps no exaggeration to say that 
Hall's work occupies, in the field of applied 
linguistics, a position comparable to that of 
Bloomfield's (upon which it fs based) in the 
field of linguistic theory." 
Harris, Zellig S. Methods in Structural Linr;istics. 
Chicago: Chicago University Press, 195 • 38 pp. 
Advanced reading 
Not since Bloomfield's Lan~age has there been an 
attempt of this kind to cover~e whole field of 
methodology in descriptive linguistics. This volume 
is a treatment of the operations which the linguist 
carries out in the course of his investigations 
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rather than a theory of the structural analyses which 
result from these investigations. The research 
methods are arranged here in the form of the successive 
procedures of analysis imposed by the linguist upon 
his data. The first nine chapters discuss contempo-
rary analytic techniques in America; the bulk of the 
book after that is devoted to an explanation of 
Harris' own modifications and expansions of 
Bloomfield's methods. 
Regrettably, this is not easy reading -- full of 
technical details and difficult terminology. A 
single reading will be useful for those who are 
looking for a broad picture of the operations and 
elements of linguistics; however, it is definitely 
not recommended as a book to begin with. 
"The most comprehensive treatise on modern 
linguistic techniques. Harris covers or 
mentions • • • • nearly every method of 
1Review by HarryHoijer in Language, XXVI (July-
September, 1950, 408. 
research or presentation in descriptive 
linguistics thaf had reached print before 
he wrote ••• " 
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Hill, Archibald A. Introduction to Linguistic Structures. 
New York: Harcourt, Brace and Company, 1958. 496 pp. 
Advanced reading 
In this introductory text to general linguistics, 
Archibald Hill examines language structure from its 
smallest elements, phonemes, to the construction of 
sentences . The first section of the volume, "What is 
Language," presents the linguists' position with 
respect to language and its analysis. 
Unlike Charles Fries and Henry Lee Smith (the 
former emphasizes the syntactical features of 
language and the latter emphasizes the phonological 
features of language), Hill maintains a balanced view 
of both phonology and syntax throughout the twenty-
one chapters of the book. The uninitiated will find 
many parts of the book difficult if attempted without 
the aid of an instructor . 
"This book • • • should be mastered by everyone 
now teaching English or plannin~ to teach it 
at whatever level of our educat~onal system • • • 
To the serious student o~ language this volume 
is immensely important . " 
Hockett, Charles F. A Course in Modern Linguistics. 
New York: The Macmillan Company, 1958. 621 pp. 
Advanced reading 
This textbook is similar to Gleason's in purpose 
and content; however, it is more theoretical, and 
1Review by F. w. Hou seholder, Jr. in International 
Journal of American Linguists, XVIII (October, 1952), 260. 
2Review by Paul Stoakes in The English Journal, 
XLVIII (March, 1959), 170-171 . 
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shows broader interest in linguistics. Intended for 
use in the introductory course in linguistics, it 
includes elementary treatment of all topics but 
two: the history of linguistics, and the detailed 
survey of the languages of the world. 
Treatment of phonology and grammatical systems 
takes up more than half of the book. Every section 
is followed by notes which point out new terms 
introduced in the section, suggest references for 
further reading, and present exercises pertinent 
to the discussion (references to related problems 
in Gleason's Workbook are also included). 
This would make a very useful reference work, 
however, it is in no sense a popularization. Those 
without previous training in linguistics will have 
a difficult time getting through the book without 
the help of an instructor. 
"The presentation is usually clear and reason-
able; the style is urbane and informal • • • 
Its scope makes the book the most likely 
successor to Bloomfield so far, as a general 
reference work as well as ·an introductory 
textbook."J.. 
Jespersen, Otto. Essentials of English Grammar. New York~ 
Henry Holt and Company, 1933. 387 pp. 
Average reading 
Jespersen has embodied here in a one-volume 
grammar the principles explained in The Philosophy 
of Grammar and partly carried out in the four 
volumes of Modern English Grammar. This work is one 
of the early products of the change in attitude 
towards language, a change that Jespersen himself 
was largely responsible for. 
His work is mostly descriptive -- the facts of 
English as observed by him in common usage are 
1Review by Ann Shannon in Language Learning, VIII 
(January, 1959), 75. 
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briefly stat ed and illustrated with a number of ex-
amples. Although the basic system of English is 
retained, Jespersen created new terminology for the 
relationships he saw in the language, and classified 
English words into five parts of speech. 
In recent years, Jespersen has been largely ig-
nored by the American schools of linguists; however, 
he played an important and dramatic role in the 
change of attitude toward the study of language 
both here in America, and in Europe. 
"For the most part criticisms of Essentials 
must be favorable . Jespersen's fresh point 
of view, his disre~ard of what grammarians 
customarily say, hLS attempt t9 analyze spoken 
English make his work unique."l 
Jespersen, Otto. Language: Its Nature, Develo~ment and 
Origin. London: George Allen & Unwin, 19 2. 448 pp. 
Average reading 
In this work, Jespersen develops his theories of 
the origin of speech, sound-change in language, and 
of language as a part of human behavior (purposeful 
activity). Several of the theories presented in 
Language are now outdated~ for example, some of 
Jespersen's hypotheses for linguistic change are now 
thought to have been incorrect and misleading; However, 
the book contains many valid features which have be-
come kernels of later studies. 
The first part of the book gives a clear history 
of studies in language from earliest times; part two 
treats the manner in which the child learns his 
mother tongue; part three is devoted to causes of 
change in speech; part four describes the author's 
theory of efficiency in linguistic change. 
1Review by Edward C. Ehrensperger in American Speech, 
IX (February, 1934), 65. 
Otto Jespersen was truly one of the great Danish 
scholars; his contribution to the change from 
prescriptive grammar to a more scientific, des-
criptive one has not been fully realized in America. 
"The views of Professor Jespersen • • • 
deserve the careful study of all who have 
an interest in langua~e. He is throughout 
so clear in his expos1tion, so accurate in 
his statement, so careful in his method, 
that few criticisms can be made, except in 
the degree of emphasis laid tipon certain 
points."l 
Lloyd, Donald J., and Harry Warfel . American English in 
Its Cultural Setting. New York: Alfred A. Knopf, 
1956. 553 pp. 
Average reading 
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Written in non-technical terms, this is an excel-
lent book for the adult layman to begin with. Neither 
Professor Lloyd no~ Professor Warfel is a linguist in 
the usual sense; however, they have given us a 
detailed and comprehensive account of the relation-
ship of man to his language from the viewpoint of 
linguistic science. 
Their book is divided into six parts: Language, 
Man, and Society; How Our Language Works; How We 
Sort Our Words; How We Form Our Sounds; How We Write; 
and The Art of Reading and Writing. Teachers of 
English will find thia a rather full treatment of 
language in its relationship to school and society. 
"The ambitious authors do not contemplate a 
merely academic audience, but their book 
contains much that teachers will find use-
ful, • • • the reviewer intends to test it 
in the classroom. "2 
1Review by Roland Kent in The Modern Language Journal, 
VII (October- May, 1922-1923), 315-316 . 
2Review of James Sledd in Language, XXXIII (April -
June, 1957), 263. 
77 
Average reading 
Sapir won fame not only for his deep insights 
into the structure of language, but for his insights 
into the broad cultural and psychological significance 
of linguistics. This fact has been fully realized 
by Mandelbaum in editing Sapir's writings and he 
has therefore given us excellent coverage in the areas 
of language, culture, and culture and personality. 
Selections to be noted are "Language",which 
describes what Sapir conceives language to be and its 
relation to other fundamental human interests; 
"The Grannnarian and His Language" concerning the 
relationship of language to modes of thought; 
"The Status of Linguistics as a Science",which 
deals with the relationship of linguistics to the 
other social sciences and the scientific responsibil-
ities of the linguist; "Sound Patterns in Language" 
and "The Psychological Reality of Phonemes",which have 
contributed to the development of the phonemic approach 
in linguistics. 
"The articles selected for this volume give 
an excellent coverage of Sapir's three 
specialties, and every reader will appreciate 
not only the trouble that Mandelbaum went to 
in putting the book together, but also the 
wisdom of Mandelbaum's selection."l 
Marchwardt, Albert H. Introduction to the English Language. 
New York: Oxford University Press, 1942. 347 pp. 
Average reading 
Designed as a text, this work attempts to famil-
iarize students with the most important results of 
1Review by Zellig S. Harris in Language, XXVII 
(July -.September, 1951), 288. 
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linguistic investigation and grammatical speculation. 
It also attempts to teach the history of the English 
language inductively by providing exercises f or the 
student's close observation and analysis of language, 
and by encouraging him to forumlate his own rules 
and generalizations about linguistic development and 
the structure of present-day English. 
Study exercises, and references to authoritative 
books follow each topic discussed. Illustrative 
selections from the literature of early Modern 
English, Middle English, and Old English are pro-
vided for students to observe and analyze. 
"The aim of this book is quite different, and 
perhaps it would not be an overstatement to 
say that it is the first text in the field 
to be based from beginning to end on modirn 
descriptive and historical linguistics." 
Nida, Eugene A. Linguistic Interludes. Glendale, 
California: Summer Institute of Linguistics, Inc., 
1944. 162 pp. 
Introductory reading 
The purpose of this primer as stated by the author 
is to introduce the beginning student to 1) the con-
flicting attitudes towards lin$uistics, 2) the funda-
mental principles of the descr~ptive approach, 3) the 
elementary background of historical and comparative 
methodology, 4) the history of linguistic study, and 
5) the relationship of linguistics to human culture 
in general. 
Nida presents a series of dialogues featuring 
a descriptive linguist as the chief protagonist --
within this framework, the author covers the nuclear 
facts about language and contrasts the facts about 
language with the conventional grammar-school 
theories about language. 
1Review by H. L. Smith, Jr. in Language, XVIII 
(July- September, 1942), 250. 
"Though no one will dispute the content, I 
personally find the background and incidental di-
alogues most annoying • • • But this is a minor 
complaint. I have given the Linguistic Interludes 
to two layman to read, and in each case the sub-jects of the experiment have grasped the fundamental 
scientific orientation more painlessly, and have 
attained a higher motivation for further investiga-
tion • • • than I have ever seen as the result of 
any other material, formal or informal."l 
Advanced reading 
Nida's manual is an introduction to the methods 
employed by the descriptive linguist in analyzing 
words into morphemes. Written for classroom use, 
it is an excellent textbook in descriVtive gram-
matical analysis comparable to Harris • 
The material covers the general range of problems 
that occur in the word analysis of any type of 
language. The author has presented a wealth of 
illustrative material -- series of problems with 
"synthetic languages" which the student works with 
until he is qualified to handle material from real 
languages. The manual has proved successful in 
actual classroom experience in the Summer Institute 
of Linguistics at the University of Michigan. 
"A good elementary textbook • • • has been 
a great need. Nida's Morphology goes a 
long way towards filling the need, but not, 
in my estimation, far enough. It is to be 
hoped that Nida will not rest on his con-
siderable accomplishment in the present 
book, but will proceed to a further revision. " 2 
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1Review by Charles Hockett in Language, XX (October -
December, 1944), 252. 
2Review by Charles Hockett in Language, XXIII (July -
September, 1947), 285. 
80 
Advanced reading 
Nida's revision of the materials presented in his 
earlier work of the same title is the result of 
theoretical discussions with Charles Hockett, Bernard 
Bloch, and Zellig Harris. 
Although this second edition retains the intention, 
method, and scope of the earlier work, Nida has 
refined his methods and expanded his materials -- both 
explanatory and illustrative. 
"It cannot be doubted that this analytical 
approach has much to commend itself in the 
case of many languages, and it is worth-
while examining how it works when applied 
to the most varied linguistic types."l 
Pike, Kenneth L. Phonetics: A Critical Analysis of 
Phonetic Theory and a Technic for the Practical 
Description of Sounds. Ann Arbor: University of 
Michigan Press, 1943. 182 pp. 
Advanced reading 
This highly technical treatment is the outgrowth 
of seven years' experience in attempting to analyze 
and describe the sounds of a number of non-European 
languages. The purpose is to describe any sound 
apart from speech, making it necessary to establish 
a technic of description which could deal with 
nonsense sounds and syllables as well as with 
those of language. 
Pike has divorced pure phonetics, the description 
of the nature and formation of sounds, from phonemics, 
the function of sounds in speech. This places 
speech in a new perspective and lays the groundwork 
1Review by Andre Martinet in Word, VI (January, 1950), 
84. 
for a different approach to phonemic units by way 
of segmental units. 
"A basic and important work, and one that 
no descriptive linguist can overlook. 
Phonetics is so young a branch of science 
that it is still true that most phoneticians 
are self-taught. Pike, however, has taught 
himself so well that from now on the rest of 
us can1go to him for the basic knowledge we need." 
Pike, Kenneth L. Phonemics: A Technique for Reducing 
Language to Writin~. Ann Arbor: University of 
Mic igan Press, 19 7. 254 pp. 
Average reading 
This work is intended as a sequel to Phonetics 
"to establish a satisfactory technique for discover-
ing the pertinent units of sound in any language 
and organizing them for an alphabet writing." 
In the nature of a workbook, problems are set 
forth, the solving of which trains students in the 
analysis of the sounds of any language. Part One 
treats the analysis and production of phonetic 
units, and Part Two the analysis and description 
of phonemic units. 
For an introduction to phonemicization, the 
specific illustration and step-by-step procedure 
of the book are very helpful to the student who 
is without previous training. 
"The reviewer is much happier about the last 
two chapters or even about the first three, 
than he is about the bulk of the book. 
These deal with concrete materials, and not 
with Pike's theories and artificial ex-
amples. "2 
1Review by George Trager in Studies in Linguistics, 
II (August, 1943), 16. 
2Review by Rubon Wells in Language, XXIII (July -
September, 1947), 255. 
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Pike, Kenneth L. The Intonation of American English. Ann 
Arbor: University of Michigan Press, 1945. 200 pp. 
Advanced reading 
In this work, the author has given us an expansion 
and revision of the materials that were published in 
An Intensive Course in English for Latin-American 
Students. Pike has succeeded in analyzing American 
English intonation into four significant pitch 
levels. He has furnished us with a statement of the 
structure of the English intonation system in rela-
tion to the structural system of stress, pause, and 
rhythm. 
The findings and description presented here have 
changed previous views as to how to describe English 
intonation and have demonstrated that intonation is 
an intrinsic part of the grammar of English. I f 
the layman can find his way through the maze of 
technical terms in the book, he will be well re-
warded. 
"Pike has made an extremely valuable contri-
bution to linguistics and to pedagogy. Be-
fore he commenced his investigation, the 
phonemics, grammar, and lexicon of English 
intonation had been less adequately worked 
out than the entire fundamentfls of many a 
less widely spoken language." 
Advanced reading 
Poldauf's study of grammatical thought between 
1586 and 1800 is based primarily on materials in 
the Bodleian Library at Oxford. His work fills an 
important lacuna in the history of linguistic 
1Review by Rubon Wells in Language, XXIII (July -
September, 1947), 255. 
theory -- most histories of linguistics treat the 
grammatical ideas of the ancients in some detail, 
and then devote most of their attention to develop-
ments since Rask and Bopp. 
The first part of the book introduces the reader 
to the problems of English grammar between 1586 and 
1800 and provides an annotated bibliography of 
English grammars during this period indexed by 
authors and subjects. The second part discusses 
treatment by the early English grammarians of 
several specific problems of English grammar; for 
example, parts of speech, gender, number, and tense, 
and treats them in historical sequence. 
"For those who wish to know more about this 
supposedly dark age of linguistics, Poldauf's 
book presents a wealth of general European 
material."l 
Pooley, Robert C. Teaching Enflish Grammar. 
Appleton-Century-Crofts, 957, 207 pp. 
New York: 
Introductory reading 
The author, an expert in the problems of teach-
ing English, surveys the teaching of grammar in 
the elementary, junior, and senior high schools, 
and colleges. His book is an index to the quality 
of grammatical instruction in American schools and 
colleges today. 
In this book, Pooley covers the new approaches 
to grammar and makes some suggestions for a cumu-
lative program in grammar. His discussion of 
when, how, and to whom grammar should be taught, 
and his examples of inductive teaching leading 
to "functional understanding" will prove useful to 
teachers. 
1Review by Paul Garvin in Language, XXIX (October -
December, 1953), 563. 
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"The teaching of teaching is an exacting 
business. It demands not only shrewdness 
and wide knowledge of the educational 
system, which Pooley has, but also mastery 
of the subject to be taught. If the re-
mark is not unparliamentary, Pooley's man-
uscript should have been vetted by someone 
more expert than he is in the structure of 
the English language • • • • His book is 
bad; the average level of grammatical 
instruction must be considerably worse."l 
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Roberts, Paul. Patterns of English. New York: Harcourt, 
Brace and Company, 1956. 314 pp. 
Average reading 
The author's aim in this book is "to work out 
a method of teaching the English language according 
to the principles of linguistic science." This has 
resulted in our being given the first textbook on 
the secondary level containinij concrete materials 
for teaching the "new grammar in the high schools. 
The materials in this text are, for the most 
part, an adaptation of Fries' The Structure of 
English combined with the system of phonology 
worked out by George Trager and Henry Lee Smith 
in An Outline of English Structure. 
This pioneer attempt on Robert's part will un-
doubtedly undergo a great deal of correction and 
improvement with the passing of time. However, it 
is, to the writer's knowledge, the only textbook 
of its kind on the secondary level, and has, 
certainly, set a high standard for those that will 
follow. 
"· •• a clear, well organized description, 
admirably supplemented by an abundance of 
1Review by James Sledd in Language, XXXIV (January -
March, 1958), 141, 144. 
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exercises for students and a most useful Teacher's 
Guide • • • • looks like a real advance in the 1 teaching of English grammar to American students." 
Roberts, Paul. Understanding EnBlish . 
Harper & Brothers, 1958. 5 8 pp. 
New .York: 
Average reading 
This most recent work by the author was written 
to relate "the complicated data of linguistic science" 
to the "equally complicated purposes" of the college 
freshman composition course. It is a rather lengthy 
and full treatment (thirty-two chapters) of the many 
facets of English composition. 
Several chapters are devoted to grammar and 
phonology and they represent, in compressed form, 
the kind of analysis worked out by Roberts in 
Patterns of English. Other chapters deal with the 
differences in oral and written language, speech 
communities, spelling and punctuation problems, and 
a host of other topics more pertinent to a discussion 
of composition than to grammar. An excellent bib-
liography of books in structural linguistics, broken 
down into specific areas, is offered in the Preface. 
"As in the earlier books, sound scholarship 
is combined with urbanity and seasoned with 
lively humor • • • • This book more nearly 
convinces me than anything else I have seen 
that the linguistic ar,~roach can improve 
freshman composition. ' 
Roberts , Paul. Understanding Grammar. New York: Harper & 
Brothers, 1954. 550 pp. 
Introductory reading 
1Review by James Sledd in Language, XXXIII (April -
June, 1957), 263. 
2A review by Cecil B. Williams in College English, 
XX (March, 1959), 317. 
This book marks the beginning of Roberts' inter-
est in linguistic science. Up to this time, his 
books were traditional books, and he taught by 
traditional methods. Here, he discusses the prob-
lems of traditional grammar: how grammarians often 
disagree about the classification of the parts of 
speech, the conflict between the rules of grammar 
and common usage of educated Americans, and the 
difficulty of resolving the traditional grammar 
with developments in linguistic science. 
As the author himself confessed in a later work, 
he came "slowly and reluctantly" to an acceptance 
of linguistic science. The teacher of English will 
get a good picture of the struggle Roberts experi-
enced with the traditional grammar preceding his 
conversion to another approach. Itisa good book to 
begin with. 
"This is a common-sense guide to the grammar 
used by educated Americans at mid-century 
• • • The author brings both tolerance and a 
sense of humor to what is often a forbidding 
subject. Teachers, students, and general 
readers will r,rofit from this inviting 
introduction. •1 
Average reading 
Many consider this work and Bloomfield's classic 
of the same title to be the two most significant 
works in the field of linguistics. Although it was 
written almost forty years ago, it is still valuable 
today in gaining perspective on the subject of 
language, and as a forerunner of linguistic science 
in America. 
1Review in Booklist, L (February, 1954), 216. 
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Based on a knowledge of several different 
languages, Sapir's work is a non-technical dis-
cussion of what language is, its grammatical 
processes and categories, and its relationship to 
other human interests . Some of the topics treated 
by Sapir are: the elements of speech, the sounds 
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of speech, form in language, language · as a historical 
product, how languages influence each other, the 
problem of thought, and language as related to race, 
culture, and art. 
Every serious student of language will want to 
read Sapir's book and its clear, interesting style 
makes it useful to the layman. 
"Sapir had mastered Indo-European linguistics. 
We have his map for the direction of out journey into new linguistic territory . " 
Smith, Henry Lee, Jr. Linguistic Science and the Teaching 
of English. Inglis Lecture, 1954. Cambridge: 
Harvard University Press, 1956. 61 pp. 
Introductory reading 
This is a brief statement of the aims and concerns 
of linguistics in relation to the whole culture and 
particularly to education. Smith explains the 
elementary principles of linguistic science, ex-
plores the nine-vowel system of English, discusses 
elementary reading problems resulting from a lack of 
understanding of phonetics, and points out the 
necessity of an awareness of intonation and juncture 
for the teaching of grammar. 
The author's thesis that many language problems 
exist because of the confusion between language and 
writing will make absorbing reading for teachers of 
English. 
1Review by C. F. Vogelin in American Anthropologist, 
XLIV (April, 1942), 322. 
"Henry Lee Smith's Inglis lecture •••• comes 
as a welcome instructive demonstration of how 
really persuasive a linguist can be when he 
sets out to explain the science and to explore 
specific ways in which linguists can help 
educators in the extremely important job they 
have in developing persons to function ef-
fectively in the world of today."l 
Sturtevant, Edgar H. An Introduction to Linguistic 
Science. New Haven: Yale University Press, 1947. 
172 pp. 
Introductory reading 
During the past decade, this volume has been the 
standard text for most introductory college courses 
in linguistics. Sturtevant's text stood alone until 
the appearance of Gleason's An Introduction to 
Descriptive Lin~istics. The older work is somewhat 
easier reading ~r the beginner although it does not 
take account of recent scholarship and is not of the 
scope of Gleason's presentation. 
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The first part of Sturtevant's book treats 
phonetics and phonemics, the relation of writin~ 
to speech, the origin of language, and descript1ve 
linguistics. The chapter on descriptive linguistics 
treats several aspects of language; for example, 
school grammars, variation in linguistic structure, 
functional meaning, lexicography, etc. The remainder 
of the book is devoted to linguistic change, the 
comparative method, and linguistic reconstruction. 
"No reader of this book can fail to be struck 
by the uniqueness of its genre and by its 
highly personal style • • • The book em-
bodies the wide experience of a great teacher 
of linguistics. Every beginner should read 
it, and every linguist should be happy to be 
able to use it at last."2 
1Review by Albert H. Marchwardt in Language, XXXII 
(October- December, 1956), 778. 
2Review by H. M. Hoenigswald in Language, XXIII 
(October- December, 1947), 437, 442. 
Sweet, Henry. A New En~ish Grammar. 
Clarendon Press, I oO. 499 pp. 
Part One. Oxford: 
Average reading 
This work was intended "to supply the want of a 
scientific English grammar, founded on an inde-
pendent critical survey of the latest results of 
linguistic investigation." Although some of its 
materials are now out-moded, this work is important 
as a forerunner of present-day phonetic analysis. 
The chapters that reflect Sweet's achievement in 
motor phonetics are those headed 'Phonetics~'Ttaws of 
Sound Change!"bivisions and Methods of Grammar: ' and 
'trammar and Language." 
For those interested in background material, 
Sweet's book will make valuable reading. 
Sweet, Henry. A Primer of Phonetics. 
Oxford: Clarendon Press, 1906. 
Average reading 
Third edition. 
119 pp. 
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A concise introduction to phonetics which stresses 
the importance of that science "as the indd:spensable 
foundation of all study of language. " 
Motor phonetics had been well established in the 
nineteenth century by the time Sweet's book was pub-
lished. His analysis, therefore, is practical 
rather than theoretical and provides a detailed 
description of the sounds of English, French, German, 
Latin, and Greek . 
Since Sweet's time, progress in this area has 
rested largely in the discovery of a wide variety of 
speech sounds i n the various languages of the world 
which has led to further refinement in the description 
of sounds. 
Trager, George L., and Henry Lee Smith, Jr. An Outline of 
English Structure. Norman, Oklahoma: Battenburg 
Press, 1951. 92 pp. 
Advanced reading 
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Trager-Smith phonology has found acceptance among 
linguists as the most nearly successful attempt at a 
statement of the English phonemic system that has yet 
been made. Their emphasis on the importance of stress-
patterns and pitch patterns in syntactic analysis has 
won widespread acceptance by linguists in America. 
The Outline is divided into three parts: phonology, 
morphemLcs, and metalinguistics. Assuming that a good 
phonology is prerequisite to a good morphemics and 
that an adequate description of English syntax "is 
yet only begun," the authors have devoted forty-two 
of the ninety-two pages of the manual to phonology. 
Within the framework, they have set forth a number 
of conclusions about English structure, and a number 
of suggestions for methodological procedure that 
solve many problems for the descriptive linguist. 
Primarily addressed to the professional linguist, 
this book will be extremely difficult reading for the 
uninitiated. Also, it might be well to add here, that 
since 1951, the authors have made considerable changes 
in the conclusions set forth in the chapter on 
morphemics. They intend to write a completely re-
vised edition of An Outline of English Structure in 
the near future. 
"The Outline of English Structure is more than 
the individual attempt of two able linguists 
to describe the basic structure of the world's 
most popular language. As the culmination of 
a long series of studies by Trager, Smith and 
others, it is at once a point of departure for 
further linguistic work, a part of a much 
lar~er scheme for the organization and conduct 
of Lnquiry in the social sciences, and the 
foundation of an extensive teaching program; 
so that it becomes, in a sense, a semi-official 
pronounceme~t by one school of American 
linguists." 
1Review by James Sledd in Language, XXXI (April - June, 
1955), 312. 
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Whatmough, Joshua. Langua~eb A Modern Synthesis. New York: 
St. Martin's Press, I 5 • 270 pp. 
Average reading 
The author does not deal with linguistic matters 
exclusively; there are incursions into the fields of 
literature, sociology, psychology, logic, and 
mathematics. The aim is to "bring together in a new 
synthesis current views about language developed in 
many fields of knowledge." 
Although Whatmough has covered an enormous terri-
tory (the novice will have a difficult time keeping 
up with the pace), certain schools are disregarded 
in favor of linguistic attitudes and theory at 
Harvard University; Bloomfield occupies a second 
place; European schools are virtually ignored. A 
few of the chapters that will be especially inter-
esting to the teacher of language are those titled 
'~h~ Structure of Languag~;'~e Analysis of Language; 
"Society, Individual and Symbol~ 'trhe Mechanics of 
Languagi!\'Mathematics, Statistics, and Linguistics!' 
"This book will be very useful to the non-
specialists for whom it is primarily intended. 
However, the authoritative book giving a 
valid account of the present state of research 
in the fi~ld of language remains yet to be 
written.".!. 
Whitehall, Harold. Structural Essentials of En~lish. 
New York: Harcourt, Brace and Company, 19 4. 154 pp. 
Average reading 
A concise text for students and teachers of English 
composition which attempts "to describe the general 
structural design of English and to focus against it 
1Review by Stanley Lampach in Word, XIII (August, 
1957)' 353. 
those special difficulties commonly encountered when 
we are learning to write the language." 
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The twelve short chapters of the book discuss the 
differences in writing and speech, a classification 
of English word-groups, immediate constituents, 
English stress and juncture as signals of the 
grammatical structure of sentences, modification, 
connectives, the verb, word forms, punctuation, 
spelling and word-formation . Whitehall's original 
approach is reflected especially in the fifth chapter 
on prepositions, and conjunctions -- he uses a "scale 
of explicitness" which he finds governing their use, 
and the differences between thEuse in writing and 
speech. This he considers to be of the first 
importance in the teaching of composition. 
Whitehall's system is very clearly presented with 
a number of illustrations . His materials have been 
used successfully in several college composition 
courses . 
"We need more such books, not fewer; for no one 
man is likely to hit at once on just the combina-
tion of devices which will make an honest descrip-
tion of English as familiar in the classroom as 
the dogmas and superstitions of some handbooks. 
Whitehall • • • has made a useful contribution . nl 
Whitney, William Dwight. Language and the Study of 
Lanruage . New York: Charles Scribner an~Company, 
186 • 474 pp. 
Average reading 
The tradition of American linguists in sometimes 
said to have begun with William Dwight Whitney who 
was professor of Sanskrit and Comparative Philology 
at Yale College . His writings have had wide influ-
ence here and in Europe and are well worth reading 
today . 
1Review by James Sledd in Language, XXXIII (April -
June, 1957), 263. 
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Originally delivered as twelve lectures before the 
Lowell Institute, the speeches were carefully written 
down and now comprise the twelve chapters of the book. 
A general treatment of linguistic science as it was 
developing in the later part of the nineteenth century, 
the book covers the historical and comparative aspects 
of language and represents attainments in descriptive 
linguistics up to the time it was written. 
Leonard Bloomfield paid tribute to Whitney's book 
when he wrote fifty years later that "owing to the 
author's clearness of view and conscientious discrim-
ination between ascertained fact and mere surmise, 
his book contains little to which we cannot today 
subscribe."l 
Whitney, William Dwight. The Life and Growth of Language: 
An Outline of Linguistic Science. New York: 
D. Appleton ana Company, 1875. 326 pp. 
Average reading 
This book was written for the International 
Scientific Series some years after the publication of 
Lan ua e and the Stud of Lan a e. It closely 
resem es t e ear er wor -- t e author describes 
it as "the old story told in a new way, under changed 
aspects and with changed proportions, and with con-
siderably less fullness of exposition and illustration." 
Essentially, the same materials are covered here 
a little more scientifically and concisely than in 
the earlier work. 
Whorf, Benjamin Lee. Four Articles on Metalinguistics. 
Washington, D.C.: Foreign Service Institute, Depart-
ment of State, 1950. (photographic reprint form). 
Average reading 
The articles included in this manual were used as 
auxiliary reading material with the lectures by Henry 
1Leonard Bloomfield. An Introduction to the Study of 
Language (New York: Henry Holt ana Company, 1914), p. v. 
Lee Smith at the Foreign Service Institute. The 
demand for this material became so great that John 
Carroll later included them with other writings 
of Whorf's in the edition Language, Thought, and 
Reality. 
The four articles presented here, "The Relation 
of Habitual Thought and Behavior to Language," 
"Science and Linguistics, .. "Linguistics as an 
Exact Science," and "Language and Logic" are among 
the best known and most significant of Whorf's 
writings. He contends that an individual's view 
of the universe is structured and controlled by 
the language he learns as a child; that although 
language provides a mold in which statements are 
made by a speaker, it does not necessarily have 
any bearin~ on the truth of those statements, nor 
on the log~cal correctness of the speaker's 
thought processes. 
"These essays represent the major 
statement of Whorf's principal ideas ••• 
Whorf developed his theses with striking 
perceptiveness. nl 
1Review by Terence Wilbur in Modern Language Forum, 
XLII (June, 1957), 79. 
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PUBLICATIONS FROM WHICH PROFESSIONAL REVIEWS 
HAVE BEEN SELECTED 
In the preceding bibliography, the annotation of 
books reflects the considered opinions of the writer. To 
offset this subjective quality, each book appearing in 
the bibliography has appended to it an extract from a pub-
lished review (with the exception of four books1 published 
at the turn of the century in which cases reviews appearing 
at the time of publication could not take into account 
linguistic discovery in the last fifty years and would, 
therefore, be of little value in terms of this paper). 
Reviews appearing in the bibliography have been 
taken from the following publications: 
1. 
2. 
American Anthro§ologist (American Anthropological 
Association); 1 88- ; published six times a year; 
subscription by membership; Beloit College, 
Beloit, Wisconsin. 
American SEeech (American Usage Association); 
1925- ; pu Iished quarterly; subscription price 
$4.00 a year; Columbia University Press, New York 
City, New York. 
1Henry Sweet's A New En~lish Grammar (1900) and 
A Primer of Phonetics (1906);i11iam Dwight Whitney's 
Language and the StudA of Lan~age (1867) and The Life and 
Growth of Language (1 75). 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
Booklist· A Guide to Current Books (American 
Library Association); 1905- ; published semi-
monthly September through July; subscription 
price ~6.00 a year; Chicago, Illinois. 
College Enrlish (National Council of Teachers 
of English ; 1938- ; published monthly October 
through May; subscription price $4.00 a year; 
704 South Sixth Street, Champaign, Illinois. 
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English Journal (National Council of Teachers 
of English); 1912- ; published monthly 
September through May; subscription price 
$4.00 a year; 704 South Sixth Street, Champaign, 
Illinois. 
International Journal of American Linguists 
(Linguistic Society of America and the American 
Anthropological Association); 1917-1939; 1944- ; 
published quarterly; subscription price $4.00 
a year; Waverly Press, Baltimore, Maryland. 
Lan~ua~e (Linguistic Society of America); 1925- ; 
pub is ed quarterly; subscription by membership; 
Baltimore, Maryland. 
Language Learning; A Journal of Applied 
Linfiistics (University of Michigan); 1948- ; 
pub~shed quarterly; subscription price $2.00 
a year; Ann Arbor, Michigan. 
Modern Langua~e Forum (Modern Language Associ-
ation of Sout ern California); 1915- ; published 
quarterly; subscription price $3.00 a year; 
Los Angeles, California. 
Modern Language Journal (National Federation 
of Modern Language Teachers); 1916- ; published 
monthly October throu~h May; subscription price 
$4.00 a year; St. Lou~s, Missouri. 
Studies in Linguistics (Linguistic Society of 
America); 1942-1947; published at irregular 
intervals,. subscription price $1.50 a complete 
volume; New Haven, Connecticut. 
Word (Linguistic Circle of New York); 1945- ; 
puo!ished three times a year; subscription price 
~5.00 a year; Columbia University Press, New 
York City, New York. 
'\ 
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RECOMMENDATIONS FOR FURTHER STUDY 
Prepare a bibliography of published materials other 
than books in the field of structural linguistics. 
The large volume of publication in the field during 
the past ten years warrants the abstracting of books 
published since 1950. 
Prepare a bibliography of teachin~ materials (text-
books, workbooks, manuals, record~ngs, etc.) which 
have been designed according to linguistic principles 
for the elementary, secondary, and college levels. 
Compile a list of unpublished materials in the field 
of structural linguistics; for example, memoranda 
circulated informally among scientists and universi-
ties, reports of various institutes, dissertations, 
theses, etc. 
Prepare a listing of publications that point out the 
significance of linguistics for the teaching of 
English composition. 
Prepare a bibliography of publications that point out 
the significance of linguistics for the teaching of 
reading. 
Prepare a bibliography of publications that point out 
the significance of linguistics f or the development 
of the oral-aural skills. 
Prepare a workbook, or series of lesson plans, around 
the materials presented in this bibliography. 
APPENDICES 
1. 
2. 
APPENDIX A 
ALPHABETICAL LISTING BY AUTHORS 
Allen, Harold B. (ed.). Readings in Aptlied Enelish 
Linguistics. New York: Appleton- entury- rofts, 
Inc., 1958. 428 pp. 
Baugh, Albert C. A Histor? of the English Language. 
Second edition. New ork: Appleton-Century-
Crofts, Inc., 1957. 506 pp. 
3. Bloch, Bernard, and George L. Trager. Outline of 
Linfuistic Science. Baltimore: L~ngu~st~c 
Soc ety of America at the Waverly Press, 1942. 
82 pp. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Bloomfield, Leonard. Lan~age. New York: 
Holt and Company, 19 • 564 pp. 
Henry 
Carroll, John B. The Study of Language: A Survey of 
Linguistics and Related Disciplines in America. 
Cam ridge: Harvard University Press, 1953. 
289 pp. 
Francis, W. Nelson. The Structure of American English . 
New York: The Ronald Press Company, 1958. 
614 pp. 
Fries, Charles C. American English Grammar. New York: 
D. Appleton-Century Company, 1940. 314 pp. 
Fries, Charles C. Teaching and Learning Enflish as a 
Foreign Language. Ann Arbor: Univers ty of 
Michigan Press, 1945. 153 pp. 
Fries, Charles C. Teaching of English. Ann Arbor: 
The George Wahr PubliShing Company, 1949. 257 pp. 
11. 
12. 
13. 
108 
Fries, Charles C. The Structure of English. New York: 
Harcourt, Brace and Company, 1952. 304 pp. 
Gleason, Henry Allan, Jr. An Introduction to 
Descriptive Lin~uistics. New York: Henry Holt 
and Company, 19 5. 389 pp. 
Gleason, Henry Allan, Jr. Workbook in Descri8tive 
Lin~istics. New York: Henry Holt and ompany, 
195 • 88 pp. 
14. Gray, Louis H. Foundations of Language. New York: The 
Macmillan Company, 1939. 530 pp. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
Hall, Robert A., Jr. Leave Your Langua~e Alone! 
Ithaca, New York: Linguistica, 19 0. 254 pp. 
Harris, Zellig S. Methods in Structural Linfuistics. 
Chicago: University of Chicago Press, 951. 384 pp. 
Hill, Archibald A. Introduction to Linguistic Structures. 
New York: Harcourt, Brace and Company, 1958. 
496 pp. 
Hockett, Charles F. A Course in Modern Linguistics. 
New York: The Macmillan Company, 1958. 621 pp. 
Jespersen, Otto. Essentials of English Grammar. 
New York: Henry Holt and Company, 1933. 387 pp. 
Jespersen, Otto. Lan~uage: Its Nature, Development 
and Ori!in. Lon on: George Allen & Unwin Ltd., 
1922. 48 pp. 
Lloyd, Donald J., and Harry Warfel. American English 
in Its Cultural Setting. New York: Alfred A. 
Knopf, 1956, 553 pp. 
Mandelbaum, David G. (ed.). Selected Writings of 
Edward Sa~ir. Berkeley: University of California 
Press, 19 9. 617 pp. 
Marchwardt, Albert H. Introduction to the English 
Language. NEw Ya:k: <kfii"dtiliversi.ty Iress, 1942: 347 pp. 
Nida, Eugene A. Linguistic Interludes. Glendale, 
California: Summer Institute of Linguistics, Inc., 
1944. 162 pp. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
109 
Nida, Eugene A. Morphology: The Descriltive Analysis 
of Words . Ann Arbor: University o Michigan 
Press, 1946. 221 pp. 
Nida, Eugene A. Morpholoiy: The Descriptive Analysis 
of Words. Second Ed tion. Ann Arbor: University 
of Michigan Press, 1949. 342 pp. 
Pike, Kenneth L. Phonemics. 
of Michigan Press, 1947. 
Pike, Kenneth L. Phonetics. 
of Michigan Press, 1943. 
Ann Arbor: 
254 pp. 
Ann Arbor: 
182 pp. 
University 
University 
Pike, Kenneth L. The Intonation of American Enflish. 
Ann Arbor: University of Michigan Press, 945. 
200 pp. 
Poldauf, Ivan. On the HistorS of Some Problems of 
English Grammar Before 1~0. Volume VII of the 
Prague Studies in Enflish. Prague: Caroline 
University Press, 19 8. 322 pp. 
Pooley, Robert C. Teaching Enflish Grammar. 
Appleton-Century-Crofts, 957. 207 pp. 
New York: 
32. Roberts, Paul. Patterns of English. New York: 
Harcourt, Brace and Company, 1956. 314 pp. 
Roberts, Paul. Understanding EnBlish. 
Harper & Brothers, 1958. 5 8 pp. 
33. New York: 
Roberts, Paul. Understanding Grammar. 
Harper & Brothers, 1954. 550 pp. 
34. New York: 
35. Sapir, Edward . Language: An Introduction to the Study 
of Speech. New York: Harcourt, Brace ana 
Company, 1921. 258 pp. 
36. Smith, Henry Lee, Jr. Linguistic Science and the 
Teaching of English. Inglis Lecture, 1954. 
Cambridge: Harvara University Press, 1956. 
61 pp. 
37. Sturtevant, Edgar H. An Introduction to Linguistic 
Science. New Haven: Yale University Press, 1947. 
172 pp. 
110 
38. Sweet, Henry. A New English Grammar. Part One. 
Oxford: Clarendon Press, 1900. 499 pp. 
39. 
40. 
41. 
42. 
43. 
44. 
Sweet, Henry. A Primer of Phonetics. 
Oxford: clarendon Press, 1906. 
Third Edition . 
119 pp. 
Trager, George L., and Henry Lee Smith, Jr. An Out-
line of English Structure . Norman, Oklahoma: 
Battenburg~ress, 1951. 92 pp. 
Whatmough, Joshua. Lan8Vaie, A Modern Synthesis. 
New York: St . Mart~n s Press, 1956. 270 pp. 
Whitehall, Harold. Structural Essentials of En~lish . 
New York: Harcourt, Brace and Company, 19 4. 
154 pp. 
Whitney, William Dwight. Language and the Study of 
Language. New York: tfiarles Scribner and 
Company, 1867. 474 pp. 
45. Whorf, Benjamin Lee. Four Articles on Metalinguistics . 
Washington , D.C.: Foreign Service Institute, 
Department of State, 1950. 
APPENDIX B 
ALPHABETICAL LISTING BY TITLES 
Title 
1 . American English Grammar 
2. American English in Its 
Cultural Setting 
3. Course in Modern Linguistics 
4. Essentials of English Grammar 
5. Foundations of Language 
6 . Four Articles on Metalin-
gul.stJ.cs 
7 . History of the English 
Language 
8 . Intonation of American 
English 2 The 
9 . Introduction to Descriptive 
Linguistics 
10 . Introduction to Linguistic 
Science 
11 . Introduction to Linguis tic 
Structures 
12 . Introduction to the English 
Language 
13. Language 
14. Language 2 a Modern Synthesis 
Author 
Fries, Charles 
Lloyd and Warfel 
Hockett, Charles 
Jespersen, Otto 
Gray, Louis 
Whorf, Benjamin Lee 
Baugh, Albert 
Pike, Kenneth 
Gleason, Henry 
Sturtevant, Edgar 
Hill, Archibald 
Marchwardt, Albert 
Bloomfield, Leonard 
Whatmough, Joshua 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
Title 
Languagea An Introduction to the 
Stu y of Speech 
Language and the Study of 
Language 
Language, Its Nature 2 Develop-
ment and Origin 
Language, Thought and Reality: 
Selected Writings of 
Benjamin Lee Whorf 
Leave Your Language Alone! 
Life and Growth of Language, 
The 
Linguistic Interludes 
Linguistic Science and the 
Teaching of English 
Methods in Structural Lin-
gu1.st1.cs 
Morphologx 
Morphologx 
New English Grammar 
On the History of Some 
Problems of English 
Grammar Before 1800 
Outline of English Structure 
Outline of Linguistic Science 
Patterns of English 
Phonemics 
Phonetics 
112 
Author 
Sapir, Edward 
Whitney, William D. 
Jespersen, Otto 
Carroll, John (ed.) 
Hall, Robert 
Whitney, William D. 
Nida, Eugene 
Smith, Henry Lee 
Harris, Zellig 
Nida, Eugene 
Nida, Eugene 
Sweet, Henry 
Poldauf, Ivan 
Trager and Smith 
Bloch and Trager 
Roberts, Paul 
Pike, Kenneth 
Pike, Kenneth 
33 
34. 
35. 
36 . 
37 . 
38 . 
40 . 
41 . 
42 . 
43. 
Titl 
Primer of Phonet cs 
Re dinfs in Atpl e English 
L nSMist cs 
Selected Wr t nss of E ard 
Sapir • 
Structural Essentials of 
EngiL,b 
Structure of American English 
The ' 
-
Structure of Engli h, The 
Teaching and Learn~ English 
s a Foreign . guage 
Teaching Engl sh Grammar 
Teaching o 
Understand"ng English 
44. Understanding Grammar 
45 . 
113 
Au hor 
S :\feet, Henry 
Allen, Harold (ed. ) 
Mandelbaum, David (ed. ) 
Whitehall , Harold 
Francis, w. Nelson 
Fr es , Charles 
arroll, John 
Frie , Charles 
ooley, Robert 
Frie , Charle 
Roberts , Paul 
Roberts, aul 
Gleason, Henry 
APPENDIX C 
LISTING ACCORDING TO PUBLICATION DATE 
1. 1867. Whitney, William. Language and the Study of 
Language. 
2. 1875. Whitney, William. The Life and Growth of 
Language. 
3. 1900. Sweet, Henry. A New English Grammar. 
4. 1906. Sweet, Henry. A Primer of Phonetics. 
5. 1921. Sapir, Edward. Language: An Introduction to the 
StudY: of Speech. 
6. 1922. Jespersen, Otto. Language: Its Nature, Develop-
ment and Origin. 
7. 1933. Bloomfield, Leonard. Language. 
8. 1933. Jespersen, Otto. Essentials of English Grammar. 
9. 1939. Gray, Louis. Foundations of Language. 
10. 1940. Fries, Charles. American Engli sh Grammar. 
11. 1942. Block, Bernard and George L. Trager. Outline of 
Linguistic Science. 
12. 1942. Marchwardt , Albert. Introduction to the English 
Language. 
13. 1943. Pike, Kenneth. Phonetics. 
14. 1944. Nida, Eugene . Linguistic Interludes. 
15. 1945. Fries, Charles. Teaching and Learning English 
as a Foreign Language. 
16. 1945. Pike, Kenneth. The Intonation' of American 
English. 
17. 1946. Nida, Eugene. Morphology. 
18. 1947. Pike, Kenneth. Phonemics. 
19. 1947. Sturtevant, Edgar. An Introduction to 
Linguistic Science. 
115 
20. 1948. Poldauf, Ivan. On the Historl of Some Problems 
of English Grammar Before Soo. 
21. 1949. Fries, Charles. Teaching of English. 
22. 1949. Mandelbaum, David (ed.). Selected Writings 
of Edward Sapir. 
23. 1949. Nida, Eugene. Morphology. 
24. 1950. Hall, Robert. Leave Your Language Alone! 
25. 1950. Whorf, Benjamin Lee. Four Articles on Metalin-
guistics. 
26. 1951. Harris, Zellig. Methods in Structural Lin-
guistics. 
27. 1951. Trager, George and Henry Lee Smith. An Outline 
of English Structure. 
28. 1952. Fries, Charles. The Structure of English. 
29. 1953. Carroll, John. The Study of Language. 
30. 1954. Roberts, Paul. Understanding Grammar. 
31. 1954. Whitehall, Harold. Structural Essentials of 
Engli sh. 
32. 1955. Gleason, Henry. An Introduction to Descriptive 
Linguistics. 
33. 1955. Gleason, Henry. Workbook in Descriptive 
Linguistics. 
34. 1956. Carroll, John (ed.). Language, Thought, and 
Reality . 
35. 1956. Lloyd, Donald and Harry Warfel . American English 
in Its Cultural Setting. 
116 
36. 1956. Roberts, Paul. Patterns of English. 
37. 1956. Smith, Henry Lee. Linguistic Science and the 
Teaching of English. 
38. 1956. Whatmough, Joshua. Language, A Modern Synthesis . 
39. 1957. Baugh, Albert. A History of the English 
Language. 
40. 1957 . Pooley, Robert . Teaching English Grammar. 
41 . 1958. Allen, Harold (ed . ) . Readings in Applied 
English Linguistics . 
42 . 1958. Francis, W. Nelson . The Structure of American 
English. 
43 . 1958 . Hill, Archibald . Introduction to Linguistic 
Structures . 
44. 1958. Hockett, Charles . A Course in Modern Linguistics. 
45 . 1958. Roberts, Paul. Understanding English. 
APPENDIX D 
LISTING ACCORDING TO DIFFICULTY 
1. Introductory Reading 
1. Fries, Charles. Teaching and Learning English as a 
Foreign Language. 
2. Fries, Charles. Teaching of English. 
3. Hall, Robert . Leave Your Language Alone! 
4. Nida, Eugene . Linguistic Interludes. 
5. Pooley, Robert . Teaching English Grammar. 
6. Roberts, Paul. Understanding Grammar. 
7. Smith, Henry Lee . Linguistic Science and the Teaching 
of English . 
8. Sturtevant, Edgar . An Introduction to Linguistic 
Science. 
2. Average Reading 
1. Allen, Harold (ed.). Readings in Applied English 
Linguistics. 
2. Baugh, Albert. A Historx of the English Language. 
3. Bloomfield, Leonard. Language. 
4. Carroll, John (ed.). Language 2 Thought 2 and Realitz . 
5. Carroll, John. The Studz of Language. 
118 
6. Francis, W. Nelson . The Structure of American English. 
7. Fries, Charles. American English Grammar. 
8. Fries, Charles. The Structure of English. 
9. Gray, Louis. Foundations of Language. 
10. Hill, Archibald. Introduction to Linguistic Structures . 
11 . Jespersen, Otto . Essentials of English Grammar. 
12 . Jespersen, Otto. Language: Its Nature, Development 
and Origin. 
13. Lloyd, Donald and Harry Warfel . American English in 
Its Cultural Setting. 
14. Mandelbaum, David G. {ed. ). Selected Writings of 
Edward Sapir . 
15. Marchwardt, Albert. Introduction to the English 
Language . 
16 . Pike, Kenneth . Phonemics . 
17 . Roberts, Paul. Patterns of English. 
18 . Roberts, Paul. Understanding English . 
19 . Sapir, Edward . Language: An Introduction to the Study 
of Speech. 
20 . Sweet, Henry. A New English Grammar. 
21 . Sweet, Henry. A Primer of Phonetics . 
22. Whatmough, Joshua. Language, A Modern Synthesis. 
23. Whitehall, Harold. Structural Essentials of English. 
24. Whitney, William. Language and the Study of Language . 
25 . Whitney, William. The Life and Growth of Language. 
26 . Whorf, Benjamin Lee . Four Articles on Metalinguistics . 
3. Advanced Reading 
1. Bloch, Bernard and George Trager. Outline of 
Linguistic Science. 
2. Gleason, Henry. An Introduction to Descriptive 
Linguistics. 
119 
3. Gleason, Henry. Workbook in Descriptive Linguistics. 
4. Harris, Zellig. Methods in Structural Linguistics . 
5. Hockett, Charles. A Course in Modern Linguistics . 
6. Nida, Eugene. Morphology (1946). 
7. Nida, Eugene. Morphology (1949). 
8. Pike, Kenneth. Phonetics. 
9. Pike, Kenneth. The Intonation of American English . 
10. Poldauf, Ivan. On the Histor~of Some Problems of 
English Grammar Before 1 00. 
11. Trager, George and Henry Lee Smith. An OUtline of 
English Structure. 
APPENDIX E 
LISTING ACCORDING TO EMPHASIS 
1. Historical 
1. Baugh, Albert. A Histor~ of the English Language. 
2. Gray, Louis. Foundations of Language. 
3. Jespersen, Otto. Language: Its Nature, Development 
and Origin. 
4. Marchwardt, Albert. Introduction to the English 
Language. 
Poldauf, Ivan. On the HistorS of Some Problems of 
English Grammar Before 1~0. 
5. 
6. Whitney, William. Language and the Study of Language. 
7. Whitney, William. The Life and Growth of Language. 
2. Phonological 
1. Pike, Kenneth. Phonetics. 
2. Pike, Kenneth. The Intonation of American English. 
3. Sweet, Henry. A New English Grammar. 
4. Sweet, Henry. A Primer of Phonetics. 
3. Methodological 
1. Bloch, Bernard and George Trager. Outline of 
Linguistic Science. 
121 
2. Bloomfield, Leonard. Language. 
3. Gleason, Henry. An Introduction to Descriptive 
Linguistics. 
4. Gleason, Henry. Workbook in Descriptive Linguistics. 
5. Harris, Zellig. Methods in Structural Linguistics. 
6. Hockett, Charles. A Course in Modern Linguistics. 
7. Jespersen, Otto. Essentials of English Grammar. 
8. Nida, Eugene. Morphology (1946). 
9. Nida, Eugene . Morphology (1949) 
10. Pike, Kenneth. Phonemics. 
11. Sturtevan~, Edgar . An Introduction to Linguistic 
Science. 
12. Trager, George and Henry Lee Smith. An Outline of 
English Structure. 
4. Pedagogical 
1. Allen, Harold (ed.). Readings in Applied English 
Linguistics . 
2. Francis, W. Nelson • . The Structure of American English. 
3. Fries, Charles. American English Grammar. 
4. Fries, Charles. Teaching and Learning English as a 
Foreign Language. 
5. Fries, Charles. Teaching of English . 
6. Fries, Charles. The Structure of English. 
7. Hall, Robert. Leave Your Language Alone! 
8. Hill, Archibald. Introduction to Linguistic Structures. 
122 
9. Lloyd, Donald and Harry Warfel. American English in 
Its Cultural Setting. 
10. Nida, Eugene. Linguistic Interludes. 
11. Pooley, Robert. Teaching English Grammar. 
12. Roberts, Paul. Patterns of English. 
13. Roberts, Paul . Understanding English. 
14. Roberts, Paul . Understanding Grammar. 
15. Smith, Henry Lee. Linguistic Science and the Teaching 
of English . 
16. Whitehall, Harold. Structural Essentials of English. 
5. Cultural 
1. Carroll, John (ed.). Language, Thought, and Reality. 
2. Carroll, John. The Study of Language. 
Mandelbaum, David (ed.). 
Sapir. 
3. Selected Writings of Edward 
4. Sapir, Edward. .;;;La=ngF~u,;;;;a.;;.og~;~.e.;;..:;..._...;A.;.;n~I;;.;;n_t;.;r;..;o;..;d....;.u...;c...;t..;;;i;..;.o.;.;n;.....;.t..;.o__..;;..th.;..;;.;..e 
Study of Speecn. 
5. Whatmough, Joshua. Language, A Modern Synthesis. 
6. Whorf, Benjamin Lee. Four Articles on Metalinguistics . 
APPENDIX F. 
LISTING ACCORDING TO TYPE 
1. Introductory Discussions 
1. Fries, Charles. Teaching of English. 
2. Hall, Robert. Leave Your Lan~age Alone! 
3. Nida, Eugene. Lin~ is tic Interludes. 
4. Roberts, Paul. Understanding Grammar. 
5. Sapir, Edward. 
of s.ee.ech. 
Language: An Introduction to the Study 
6. Smith, Henry Lee. Linguistic Science and the Teaching 
of English. 
7. Sturtevant,Edgar. An Introduction to Linguistic 
Science. 
8. Sweet, Henry. A Primer of Phonetics. 
2. General Treatments 
1. Bloomfield, Leonard. Language. 
2. Bloch, Bernard and George Trager. Outline of Linguistic 
Science. 
3. Gray, Louis, Foundations of Language. 
4. Harris, Zellig. Methods in Structural Linguistics. 
5. Jespersen, Otto. Language: Its Nature, Develo,ement 
and Origin. 
124 
6. Trager. George and Henry Lee Smith. An Outline of 
English Structure. 
7. Whatmough, Joshua. Language, A Modern Synthesis. 
8. Whitney, William. Language and the Study of Language. 
9. Whitney, William. The Life and Growth of Language. 
3. Textbooks 
1. Francis, W. Nelson. The Structure of American English. 
2. Fries, Charles. Teaching and Learning English as a 
Foreign Language. 
3. Fries, Charles. The Structure of English. 
4. Gleason, Henry. An Introduction to Descriptive 
Linguistics. 
5. Hill, Archibald. Introduction to Linguistic Structures. 
6. Hockett, Charles. A Course in Modern Linguistics. 
7. Lloyd, Donald and Harry Warfel. American English in 
Its Cultural Setting. 
8. Nida, Eugene. Morphology (1946). 
9. Nida, Eugene. Morphology (1949) . 
10. Pike, Kenneth. Phonetics. 
11. Pike, Kenneth. The Intonation of American English. 
12. Roberts, Paul. Patterns of English. 
13. Roberts, Paul. Understanding English. 
14. Whitehall, Harold. Structural Essentials of English. 
125 
4. Workbooks 
1. Gleason, Henry. Workbook in Descriptive Linguistics. 
2. Pike, Kenneth. Phonemics. 
5. Grammars 
1. Jespersen, Otto. Essentials of English Grammar. 
2. Sweet, Henry. A New English Grammar. 
6. Surveys 
1. Carroll, John. The Study of Language. 
2. Fries, Charles. American English Grammar. 
3. Pooley, Robert. Teaching English Grammar. 
7. Histories 
1. Baugh, Albert. A History of the English Language. 
2. Marchwardt, Albert. Introduction to the English 
Language. 
3. Pauldauf, Ivan. On the Historfi of Some Problems of 
English Grammar Before 18 0. 
8. Collections of Writings 
1. Allen, Harold (ed.). Readings in Applied English 
Linguistics. 
2. Carroll, John (ed.). Language 2 Thought, and Reality. 
3. Mandelbaum, David (ed.). Selected Writings of 
Edward Sapir. 
4. Whorf, Benjamin. Four Articles on Metalinguistics. 

